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Abstract
Teachers are faced with numerous interruptive bullying behaviors in middle school
classrooms, which brought the quality of education into question. Bullying victims have
shown decreased rates of academic success, measured by lower grades, compared to
those not involved in bullying. The purpose of this basic interpretative qualitative study
was to explore the phenomenon of classroom bullying from the perspectives and
experiences of 10 middle school teachers. The research questions examined teachers’
experiences in witnessing bullying in their classrooms and the strategies they used to
identify and effectively avert bullying in school. Bandura’s theories of moral
disengagement and social learning theory of aggression informed and provided a
framework for the research process. Information was gathered from 10 purposefully
selected middle school teachers through personal interviews. Data analysis included
coding, categorizing, and thematic analysis. The resulting themes revealed that teachers
and school counselors played the most important role in bullying prevention. Physical,
verbal, and cyberbullying were perceived as the major types of bullying in the middle
school. Teachers reported that more bullying professional development was needed.
Given the negative short and long term outcomes associated with bullying, the bullying
phenomenon merits serious attention for preventive intervention. Social change will be
realized when teachers become more knowledgeable of specific school bullying policies
and are able to respond effectively to bullying incidents in schools. Subsequently,
students will be able to enter peaceful, productive classrooms and schools.
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Section 1: Introduction to the Study
Bullying is a serious problem in American schools and is characterized by
aggressive behavior, unequal power, and the intention to cause physical, social, or
emotional harm to others (Glasner, 2010). According to a recent national survey, 23% of
school age students were identified as being involved in the dynamics of bullying
practices (National Center for Educational Statistics [NCES], 2011). Of the 23%, 13%
appeared as bullies as opposed to 10.6% who appeared as victims, while the remaining
6.3% represented the category of bully-victims (NCES, 2011). Not only do these
statistics highlight bullying in schools as a serious concern, but also underscores the
shortcomings of the authorities entrusted with the responsibility to create and foster a
constructive environment for students in their academics and social interactions.
Previous researchers have emphasized that bullying behaviors result in student
low academic achievement and implies that school bullying must be continuously
investigated in search for effective ways to prevent bullying and enforce anti-bullying in
the school setting (e.g., Mavroveli & Sánchez-Ruiz, 2011). Drawing on the literature
research, I explored the perceptions of teachers’ views and responses to bullying. My aim
was to develop a better understanding of how teachers manage bullying in middle school
education.
Teachers want to make their classrooms safe, supportive learning environments.
Administrators want positive school climates. Both are looking for tools to reach these
goals (Goryl, Neilsen-Hewett, & Sweller, 2013). In Section 1, I presented an overview of
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the bullying phenomenon beginning with the background, problem statement, nature of
the study, purpose statement, rationale, and significance of the study.
Background
School bullying, often referred to as peer victimization or harassment, involves
aggressive behaviors to different degrees of intensity (Ma, Phelps, Lerner, & Lerner,
2009, p. 879). Goryl, Neilsen-Hewett, and Sweller (2013) referred to bullying as physical
or psychological aggression, typically repeated over time, intentionally aimed to cause
hurt or harm to another child. Direct bullying behaviors may include slapping, name
calling, pushing, and swearing; whereas in indirect bullying, such as gossiping, has an
immense influence on others and causes harm to the victims (Beran & Lupart, 2009).
Some early childhood educators viewed bullying or aggressive behaviors as a
normal part of child development and young children are incapable of such acts and
therefore should escape the label of bully (Goryl, Neilsen-Hewett, & Sweller, 2013).
However, with the recent increase in acts of bullying at all grade levels, schools and
school districts are constantly reviewing strategies and policies to promote anti-bullying
at all grade levels, particularly in middle schools. The popular view by researchers was
that children of all ages and grade levels should not have to worry about being bullied
when they attend school (Cornell & Mehta, 2011; Harris, & Petrie, 2002). The key
premise is that most trauma resulting from bullying occurs during the middle school
years. This is when young adolescents, who are in this unique development phase, feel a
sense of isolation. Therefore, middle school educators were faced with the challenge to
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establish a climate that fosters a sense of caring and enables youth to feel safe; thereby
reducing bullying behaviors and incidents at school, the focus of this study.
Humphrey and Crisp (2008) argued that many times the teaching staff is
completely unaware of bullying incidents until the parents or others bring the attention of
their child's teacher. Furthermore, researchers discovered that teachers do not always
identify or respond to bullying acts appropriately (Farrell, 2010). Having bullying
education workshops, along with clear antibullying policies is important to provide
guidance to educators and parents alike. This was to ensure the wellbeing and safety of
children is maintained while attending school (Goryl, Neilsen-Hewett, & Sweller, 2013).
Goryl et al. (2010) examined early childhood teachers’ understanding and
attitudes towards bullying and investigated whether anti-bullying policies were utilized in
early childhood services. The researchers found that 93% of the early childhood teachers
believed young children were capable of bullying, and felt confident to identify and
manage incidences of bullying. Results revealed a significant relationship between
teacher education and perceived confidence in identifying bullying. Similarly, the present
study will explore teacher perceptions, experiences, and strategies for addressing and
preventing middle school bullying.
Problem Statement
Bullying is recognized as an important educational problem, particularly in
middle schools (Cornell & Mehta, 2011). The problem that I describe in this study
stemmed from the increased number of students bullied in a middle school in a southern
state within the past 3 years. According to information from the school office, incidents
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of bullying increased about 15% between 2010-2012. These behaviors included students
teasing, arguing, fighting, and other types of disruptive behaviors. With the continuous
climb in incidents of bullying, teachers were faced with numerous interruptive bullying
behaviors in the classroom. Subsequently, the quality of education entered into question
when this type of setting occurs too frequently in the classroom (e.g., Hinduja & Patchin,
2009).
Victims of bullying suffer increased rates of anxiety, depression, and related
social and emotional problems (Cornell & Mehta, 2011). Hinduja and Patchin (2009)
claimed that students exposed to situations of bullying, eventually develop negative
behaviors that include lying, violence, and irrational behavior. Consequently, these
behaviors produce negative effects on the learning environment (Sela-Shayovitz, 2011).
Students who are victims of bullying often exhibit higher rates of school avoidance,
truancy, and overall academic difficulties (Cornell & Mehta, 2011).
Cornell and Mehta (2011) claimed that bullying occurs at all grade levels, but
middle schools usually report the highest rates. DeVoe and Bauer (2010) reported that
36% to 43% of middle school students reported being bullied at school during an average
school year. Although, the literature clearly demonstrated that bullying negative impacts
students at all grade levels, more research is needed at the middle school level to further
explore and better understand teacher awareness and involvement in the reduction of
bullying.
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Nature of the Study
The primary focus of this research was exploring and understanding the
phenomenon of bullying in middle school from the perspectives of teachers. To study the
problem and phenomenon of this study, the following open-ended research questions
were addressed:
1. How do teachers describe their experiences in addressing and preventing
bullying behaviors at the middle school level?
2. What strategies do teachers find most effective in averting and preventing
bullying behaviors at the middle school level?
3. What type of professional development do teachers receive on bullying policies
in the management of bullying?
This was a basic interpretative qualitative study designed to gain deeper insights
into the problem and generate ideas about solutions. Merriam (2002) described the basic
interpretative qualitative as the most common form of qualitative research found in
education. It is a tradition used when the researcher is mainly interested in understanding
how individuals construct their worlds and make sense of their lives and personal
experiences (p.38). A key feature of the basic interpretative qualitative study is that it
draws from the characteristics of all qualitative research in that researchers are interested
in how people interpret their experiences and the meaning they attribute to their
experiences.
All qualitative research seeks to understand how people make sense of their lives
and their worlds (Merriam, 2002; Stakes, 2010); however, some qualitative traditions
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may have additional purposes. For example, the phenomenological study seeks to
understand the essence or the participant’s lived experience of the phenomenon. A
grounded theory researcher seeks to build a theory to substantiate the phenomenon of
interest, not just to understand it (Merriam, 2002)
.

In this study, I analyzed data generated from two data sources: interviews and

information gained from an in depth examination and analysis of current literature. The
primary means of data collection were the audiotaped, semi structured interviews
conducted with 10 teachers purposefully selected from a middle school situated in a small
urban school district in Alabama. Data were analyzed using a constant comparative
coding process. Stakes (2010) described coding as the process of classifying and sorting
data according to topics, themes, and categories. A rich, descriptive account of the
findings using references from the literature review were presented. A detailed discussion
of distinct differences in the types of qualitative research and the methodology for this
study are presented in Section 3.
Purpose of the Study
The purpose of this qualitative study was to explore, understand, and describe the
phenomenon of classroom bullying in middle school from the perspectives and
experiences of teachers. Previous researchers have indicated that victims showed
decreased rates of academic success, measured by lower grades, compared with those not
involved in bullying (Glasner, 2010). Given the negative outcomes associated with
bullying, as well as the potential long-term negative outcomes for school youth, the
bullying phenomenon merits serious attention for preventive intervention. Glasner (2010)
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suggested that although parents should assume some responsibility and get training to
recognize and understand acts of bullying, it is not enough. Glasner supports the idea that
schools should take an active stance against bullying and this includes training teachers to
recognize bullying signs and intervene.
Teachers are influential in students' daily lives, which include recognizing and
responding to bullying incidents and implementing programs (Goryl et al., 2013; Mishna,
Scarcello, Pepler, & Wiener, 2005). This study will add to the body of knowledge by
focusing on teachers' perceptions and understanding of bullying incidents in middle
schools. Teachers' perceptions of bullying and school policies will help determine the
appropriate interventions necessary for teacher training.
Conceptual Framework
Bandura’s (1999, 2002) theory of moral disengagement and Bandura’s (1989)
social learning theory of aggression were used to provide the conceptual framework for
understanding bullying behavior among young adolescents, the focus of this study.
Bandura described moral disengagement as the sociocognitive processes through which
the average person is able to commit awful acts against others. Bandura’s (1989) social
learning theory of aggression suggested that individuals learn by observing others.
Bandura’s theory suggests that children learn to become violent when exposed to
violence in early life. Environment plays a part in the reactions of students (Bandura,
1989). With Bandura’s theory used as a framework, this study will relate how students
who are bullied or become bullies tend to imitate what they have learned, which teachers
need to understand fully to address bullying behaviors in the classroom. Bandura (2002)
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supported this study with the social cognitive theory, suggesting that adolescents often
model their behavior on their friends’ behavior. An in depth discussion is presented in the
literature.
Research Objectives
The objectives of this study were formulated through reflecting upon the problem
statement, identifying the basis of this study. The following were the main objectives of
this research study:
•

To determine middle school teachers’ experience in identifying bullying
activities at the middle school level, particularly in the classroom.

•

To highlight the interventions that middle school teachers find effective in
addressing bullying behaviors, including nonverbal confrontations.

•

To ascertain the types of relevant professional development courses or
training programs that middle school teachers complete regarding bullying
prevention and what can be applied on a school-wide level to address
bullying.
Rationale of the Study

A teacher’s reaction to bullying in the classroom is difficult while normal
classroom activities are underway (Williams, 2009). Bullying is still a widespread
problem in the classrooms and in the society as a whole (Bellflower, 2010). There are
many challenges that teachers face in the classroom on a daily basis: delivering
instructions and imparting knowledge, managing the classroom, and monitoring students’
progress among various other tasks and responsibilities. The prevalence of bullying,
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suggests that teachers as well as other educators may well have experiences with
bullying, either directly or indirectly. I conducted this research for the purpose of further
exploring teachers' responses and interventions to bullying in the middle school. This
research is a positive step to developing effective interventions by teachers to reduce
school bullying.
Operational Definitions
Bullying: Bullying is an imbalance of power between the bully and the victim,
physically or verbally harm another individual (Olweus, 1993).
Verbal Bullying: Verbal bullying is a direct form of bullying such as name calling
and teasing (Olweus, 1993).
Physical Bullying: Physical bullying is direct contact with the victim. Physical
bullying can be a form of hitting, shoving, pushing, spitting; in addition to inflict bodily
hurt and pain on others (Olweus, 1993).
Cyberbullying: Cyberbullying is bullying that takes place online and through text
messaging sent to cell phones. (National Crime Prevention Council, 2008)
Assumptions, Scope, Limitations, and Delimitations
One assumption that I made was that teachers are aware that bullying can affect
students academically. Next, I assumed that teachers participating in this study would
respond truthfully. The last assumption was that teachers will participate without any
fear of bringing negative perceptions that involve their school and or community.
The scope of this study included teachers’ understanding of bullying in the
classroom with a particular setting in middle school where the population ranges from
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640 to 665 students; each classroom has about 25-31 students. The study was limited to
specific research questions and I did not address all areas of bullying. One of the
delimitations in this study was that I conducted interviews in the middle school setting
only. Another was that the school in this this study was only one in a district of about 57.
Finally, the grade levels were limited to six through eight.
Significance of the Study
The significance of this study lies in the potential to help teachers and other
educators to increase awareness of effective bullying practices; subsequently to diffuse,
or prevent bullying from occurring or perhaps reoccurring. Teachers are influential in
students' daily lives, which includes recognizing and responding to bullying incidents and
implementing programs. This study will add to body of research by focusing on teachers'
understanding of bullying and the factors that might influence how they recognize and
respond to bullying incidents. There are few qualitative studies on the experiences of
teachers. Qualitative research methodology can provide additional insight into teachers’
personal views on bullying behaviors. The aim is to ultimately address and prevent
bullying in classrooms and other school settings (Ihnat & Smith, 2013).
Social change will be realized when teachers as well as other professionals are
able to respond effectively to bullying incidents in schools. Globally, students should be
able to enter peaceful, productive classrooms and schools. I believe positive social
change will become a reality when schools are able to create a climate that promotes the
learning of appropriate social skills, so that positive behavior can emerge.
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Transition Statement
This doctoral includes five sections: the introduction, literature review,
methodology, data analysis and findings, and conclusion and recommendations. In the
first section, I introduced the topic and referenced the background of the study, followed
by the problem statement and purpose, which involves understanding of the phenomenon
of bullying in middle school from the perspective of the classroom teacher.
In Section 2, I focus on my review of relevant literature to gain insight into the
research findings delivered by earlier researchers. Section 3 includes the methodology in
which the research design and method that were used to carry out this study are
discussed. Subsequently, in Section 4, I discuss the data classification and analysis in
which thematic concepts as indicated by the data gathered were analyzed to arrive at the
dominant central themes related to the findings of the study. In Section 5, I conclude the
study in which relevant recommendations and suggestions for further study are discussed.
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Section 2: Review of Literature
The purpose of this qualitative study was to explore the perceptions and
experiences of how teachers respond to bullying behaviors in the middle school. The goal
of this literature review is to provide a survey of scholarly journal articles, books,
dissertations, and Internet sources and offer an overview of published literature on the
classroom management of bullying. My aim was to find materials relevant to the topic of
bullying and determine which body of literature makes a significant contribution to
understanding the phenomenon. I organized the literature review around the following
sections: theoretical framework, literature review, summary and conclusion. I address
teachers and bullying, staff development programs, antibullying programs, and related
methodologies on bullying.
Literature Search Strategy
In this literature search, I used multiple strategies. The process included accessing
both online and land-based libraries. More than 75 peer-reviewed, scholarly journals and
books were reviewed during the search. Online database searched were EBSCO host,
ProQuest, Sage, ERIC, and Google Scholar. The following keywords aided the search:
bullying and social cognitive and social learning theory, bullying prevention programs,
bullying in the classroom, cyberbullying, middle school student behavior, staff
development on bullying, and teachers’ perceptions. The research literature consisted of
articles reporting data collection methods or data sources, data analysis methods, and
findings. The findings and conclusions from the pertinent literature are presented.
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Theoretical Framework
Bullying behavior by middle school students in the classroom is a complex topic,
and multiple theories exist to address such behavior. To fully understand and find an
appropriate solution to reflect teachers’ perceptions and to address bullying behavior,
some of the theories most often used include Bandura’s (1999, 2002) theory of moral
disengagement and Bandura’s (1989) social learning theory of aggression. Bandura
described moral disengagement as the sociocognitive processes through which the
average person is able to commit awful acts against others. Bandura’s (1989) social
learning theory of aggression suggested that individuals learn by observing others.
Bandura’s theory suggests that children learn to become violent when exposed to
violence in early life. Additionally, Bandura (2002) social cognitive theory supports this
study, suggesting that adolescents often model their behavior on their friends’ behavior.
Many researchers have revised and explored these theories to implement new
programs and to evaluate treatment options for the complexities of juvenile bullying
behavior (Conway, 2009). In its original form, social learning theory is derived from
Tarde’s (1969) work. Tarde proposed that learning primarily occurs in the following four
stages:
•

Creating a brief understanding of the concepts

•

Creating a close contact

•

Imitation of superiors

•

Developing a role model
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Bartol and Bartol (2005) discussed the work of Tarde (1969), who believed that
learning consists of three main components: observing, imitating, and reinforcing. In
addition, Rotter (1954) theorized that human behavior is based on the type of
reinforcement gained immediately following the behavior. Rotter claimed that positive
behavior was more likely to occur if an individual believes that he or she would receive a
positive reward or outcome and thus repeat the positive behavior. Rotter proposed that
behavior was the result of environmental factors and not necessarily psychological
factors.
Bartol and Bartol (2005) revealed that Bandura (1977) expanded Rotter’s theories
further, incorporating aspects of behavioral and cognitive thinking. Bandura believed that
humans learn behavior by observing others and then modeling those behaviors. Bandura
suggested that perceptions, thoughts, expectancies, competencies, and values need
examination for understanding any criminal or other relevant behavior. Bandura
introduced the concept of observational learning or modeling to support the theory, which
involves a series of processes including attention, retention, motor reproduction, and
motivation.
Learning experience is of pivotal importance in shaping people’s overall attitudes
and behavior, which forms the foundation of the research findings of Martin and Bush
(2000). They indicated that people’s behavior is directly related to and dictated by the
learning and social experiences attained by individuals or consumers. Social learning
theory is based on the principle that humans possess the ability to learn and modify their
behavior predominantly learning through observation (Solomon, 2004). Social learning
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theory divides the entire learning process into four prime stages: attention, retention,
production, and motivation. These four stages depict the importance of teachers who
could emerge as role models for the students, thereby helping them deliver academic
performance and learn effectively. Teachers can use social learning theory to understand
the consequences of bullying for students who have remained victim to such activities as
exercised by group of dominant students.
When the student pays attention in the class and the more relevant, persuasive,
and understandable the teacher is, the more likely it is for the student to retain the
information. Such circumstances can result in student motivation and influence academic
performance (Hayden, 2011). Through social learning theory, students develop their
attitudes and behavior through exhibiting others’ behaviors. Similar trends could occur if
victims of bullying start to demonstrate the implications of social learning theory. This
trend is generally popular among youngsters who get influenced more easily than their
adult counterparts (Bender & Losel, 2011). Bullies in schools often belong to popular
groups, which not only gives them enough clout to get their way among students, but also
gives them undue power over others because others often aspire to the bullies’ positions
(Thunfors & Cornell, 2008). Thus, bullies can influence their victims into becoming
bullies or being violent later in their lives (Bender & Losel, 2011). The victims not only
see these circumstances as strengthening their self-view but also providing them with a
greater focus to achieve what they want (Pozzoli & Gini, 2010). This theory thus
provides a comprehensive insight and explanation through drawing on relevant models
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and instances, the dynamics of bullying in middle school as perpetrated by middle school
students.
To expand social learning theory, Bandura (1989) developed social cognitive
theory. Bandura’s psychological theories of human development claimed that the growth
of capabilities occurs rapidly during the formative years. Using this theoretical base,
Bandura’s theory suggested that children learn to become violent when exposed to
violence in early life. Environment plays a part in the reactions of students. For example,
when a child is exposed to violence at home, the child tends to display violent behaviors.
With Bandura’s theory as a framework, the study will address how bullied students can
become bullies because they tend to imitate what they have learned.
Although the social cognitive theory can contrast with the social learning theory
that indicates learning over a long period, the social cognitive theory is important for this
study considering that social learning theory was introduced earlier. It took over a decade
for Bandura to develop the social cognitive theory. Thus, using both theories will
contribute significantly to this research study (McDaniel, Duchaine, & Jolivette, 2010).
Social cognitive theory influences the functioning of humans along with the
circumstances that reshape and appear in a changed state as a result of the alteration of
human functioning. Such alteration is triggered by social conditions and diverse other
practices characterizing various institutions (McDaniel et al., 2010).
In this research study, I considered these theories with the belief that they
contributed valuable insight into the issue of bullying behavior along with newer ideas on
future implementation of prevention programs. Social learning theory considers the

17
individual’s perceptions, thoughts, expectancies, values, and competencies (Dilmac &
Aydogan, 2010). Differential association considers the age at which interactions began,
frequency of interactions, and the relationships of the individuals involved. Self-efficacy
is a motivational construct based on the self-perception of competence rather than ability.
Staff competencies begin with understanding of the need to change the culture of middle
schools among various other grade schools, so that the staff has enough competence to
handle and subsequently minimize the instances of middle school bullying behavior
(Frey, Hirschstein, Edstrom, & Snell, 2010).
Moreover, many theories were based on male behaviors because historically, male
offenders have dominated the juvenile justice system. These theories also can be used to
explain issues such as the causes of delinquency, bullying, risk, and protective factors,
gender differences, resiliency, prevention, and treatment interventions (Charmaraman,
Jones, Stein, & Espelage, 2013; Glasner, 2010; Thunfors & Cornell, 2008; Viding,
Simmonds, Petrides, & Frederickson, 2009).
Bullying is a diverse continuum. People describe bullying in different ways
ranging from calling victims inappropriate and embarrassing names, humiliating them,
and teasing them publicly to physically hurting them, ignoring them, and threatening and
isolating them (Conway, 2009; Hazler, Hoover, & Oliver, 1992). Researchers have often
applied social theories to explain the offensive behavior children and middle school
students have demonstrated. Many human service professionals and researchers rely on
these theories for explaining the behavioral changes among juveniles and children. This
definition does not fully explain the diverse scope and context of bullying, but it does
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form the major portion of elements revolving around bullying. Furthermore, in addition
to the aforementioned descriptors, bullying includes abuses of other forms that
predominantly incorporate neglect in addition to more prevailing physical, emotional, and
social abuse (Raskauskas & Stoltz, 2007).
Because researchers have established many of the theories to explore and
understand the realm of juvenile delinquency referred to in the theoretical framework,
various types of bullying activities could also be recognized as criminal offenses. The
foremost example is cyberbullying in which students use technology to intimidate others.
For instance, under the provisions of the Computer Misuse Act in the United Kingdom,
cyberbullying can be effectively recognized as a criminal offense, thereby making the
bully a juvenile offender (Crowe & Watts, 2013). The law was passed in 1990 in the
United Kingdom; however, even if it is not considered a specific criminal offense across
the world or in the United States, the potential for it to be recognized as one in near future
should not be overlooked. Educators have put some stringent policies in place in schools
to cater to increasing numbers of bullying practices, which they follow vigilantly to
provide a safe environment for children (Cref, Hespe, Gantwerk, Marty, & Vermeire,
2011). Such an environment can promote learning and is the responsibility of the school
and its administration. Bullying primarily falls under the same domain as harassment,
racism, and discrimination among several others, thereby reinforcing the credibility of the
theoretical framework for this research study.
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Literature Review
Bullying revolves around an unacceptable treatment that the bully uses to
discriminate or scar the reputation of the subject. Sometimes described as the “abuse of
power” by the bully, the bully usually enjoys harming and hurting others to gain
enjoyment that involves inflicting pain upon others and embarrassing them. These
behaviors can be complex and are most likely associated with the psychological
composition of the bully (Olweus, 1980; Patchin & Hinduja, 2010; Scheithauer, Hess,
Schultze-Krumbholz, & Bull, 2012). The sections that follow are based on the preceding
definition of bullying and the research questions. The focus of the study is on how middle
school teachers address bullying behavior and professional development regarding
bullying and antibullying programs. In addition are sections addressing cyberbullying,
peer victimization, bystanders, and related methodologies.
Classroom Management of Bullying
The purpose of the present study is to explore how middle school teachers can
address, identify, and learn to prevent bullying. The key to minimize and subsequently
eliminate bullying can only be found in effective classroom management practices
(Allen, 2010). The lack of classroom management skills among teachers, particularly new
teachers, has made classroom management an issue of significant concern. This issue
highlights the lack of appropriate training, which leaves only the children as vulnerable,
thereby not impacting the rate of bullying practices (Glasner, 2010). Even though
bullying is not characterized as a criminal offense, as previously mentioned, harassment
and threatening behavior could be criminal in nature (Beran & Li, 2005). Government
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continues to introduce measures to ensure effective protection of children and young
people from bullying and cyberbullying bullying. It is in response to this need for
protection that one government has released Safe to Learn: Cyberbullying Guidance
(Department for Children, Schools, Families, 2007). Furthermore, the Office for Internet
Safety formed an Expert Review Group to make sure that the guidelines formed by
governmental bodies are properly implemented and followed to ensure effective
protection of children and young people (Campbell, 2005).
It is important to explore the correlation between classroom management and
school bullying in the middle schools by middle school students. Identifying and
determining the correlation of classroom management and bullying practices can
reinforce the existence of loopholes involving teachers and the school administration as
factors that could be effectively associated with the prevalence of bullying. Bullying
started to get significant attention after the event that took place in 1999 at the Columbine
High School in Colorado, and has risen to such a level that it has led toward shooting
incidences at schools, particularly in the United States (Toppo, 2009). Bullying,
harassment, and teasing have been identified as the reasons behind such targeted school
shootings found to have been occurring at numerous schools (Strohmeir & Noam, 2012).
Discipline pertaining to students and overall management of student behavior defines
classroom management if considered in a precise form. However, the definition could be
further expanded considering that classroom management that primarily is attached to
teaching could not solely revolve around behavioral control of students. Teachers must
deliver education to the students on a wider level (Briggs, Simpson & Gaus, 2009).
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Teacher’s Experiences in Addressing Bullying
The adults with whom students spend the most time in school are the teaching and
counseling staff; therefore, these adults play in important role in the bullying
phenomenon. When students are training to become educators, universities tend to have
affective courses in social justice and multiculturalism; however, Bowllan (2011) noted
that the tough accountability standards are taking over teacher preparation to the point
that in the shortened teacher preparation programs, teachers are focused more than before
on content for standardized tests to the detriment of other important issues. Such
circumstances leave the most opportunities for learning to the teacher-mentor relationship
(Bowllan, 2011). If the administrators and other leaders do not expect zero tolerance
toward bullying (e.g., toward lesbian, gay, and transgendered youth), then it is less likely
that novice teachers will take the opportunity to address it themselves (Bowllan, 2011).
Still, Craig, Bell, and Leached (2011) posited that preservice teachers have a
different take on bullying compared to regular teachers. According to many preservice
teachers, the bullying is more harmful as well as distressful for the victims and would
hamper their productivity in academics. Preservice teachers acquire specific attitudes and
beliefs regarding many distinct features relating to intervention and violence present in
schools (Craig et al., 2011). These attitudes and beliefs play a vital role in crafting antiviolence strategies that can be applied and executed effectively once the students
graduate and decide to enter teaching.
Craig et al. (2011) evaluated the knowledge of teachers regarding school violence
based on the Teachers’ Attitude about Bullying Questionnaire (TAABQ). The TAABQ
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was a 22-item questionnaire that measured pre-service teachers’ perspectives on bullying.
Pre-service teachers were asked to rate the degree to which they agreed with each of the
items on a 5-point response scale from “strongly disagree” to “strongly agree.” Items
related to perceptions of system commitment, teacher commitment, concern, confidence,
and level of preparation in managing bullying. The areas related to investigation about
the factors affecting bullying included personal histories of the preservice teachers as
well as the developmental focus central to the preservice education (Craig et al., 2011).
The preservice education included checking education levels at the junior, intermediate,
and senior academic levels. The education of preservice teachers provides a reflection on
major differences in knowledge and understanding regarding the issue of bullying. The
major step in ensuring violence-free schools is the willingness and confidence of the
preservice teacher to make schools safe and more friendly for children to inculcate in
them healthy productivity and growth.
The attitude of teachers toward bullying is often related to demographic
differences like gender, which can play a significant role in determining perspectives on
bullying. Mishna, Cook, Gadalla, Daciuk, and Solomon (2010) found that the various
types of individual teacher characteristics play an important role in determining a
teacher’s attitudes as well as responses to violence. The outcome of the research reflected
that the male teachers are more tolerant of the school children’s bullying behavior than
are their female counterparts. The female teachers were much less tolerant than the men
and provided negative feedback regarding the bullying behavior of children. Teachers
who have a steadfast attitude to counterfeit the dilemma of bullying in school children
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adopt the approach of empathizing with the bully (Mishna et al., 2010). They often
inquire about the feelings of the bullies that forced them to adopt the attitude of a bully.
They assist the bullies in making them realize the impact of their destructive bullying
behavior on the lives of the victims. The researchers also found out that the attitude of
teachers played an utmost significant role in determining the sensitivity, nature, and
awareness of bullying, all of which are important qualities for teachers who are engaged
in addressing and preventing middle school bullying, as in the present study.
Mishna et al. (2010) also observed that many victims of bullies often end up not
complaining about the culprits because they fear that the bullies will victimize them
again. The victims tend to avoid asking their teachers for help out of the fear of the
bullies’ retaliation. Thus, victims fail to realize that the bullies have as much power as the
victims: physical as well as mental. Victims in their fear fail to realize their own potential
to fight back bullies and regain their own confidence and energy as well as self-esteem
(Mishna et al., 2010), which makes it difficult for teachers to recognize bullying unless
they are trained to do so.
Some researchers have suggested that a more affective curriculum would help to
reduce bullying. Brewer and Harlin (2008) described how important it is to develop a
justice, community, and human rights curriculum in the social studies program. They
added that having universal participation in such material would build each student’s selfimage and importance in the school community. Moreover, Olweus and Limber (2010)
discussed the characteristics of school bullying and its extent. Olweus’ prevention
program has had significant success in Norway in involving teachers in the reduction of
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bullying and development of improved peer relations on all three school levels
(elementary, middle, and secondary). However, even though there has not been
consistency in the United States in the Olweus Bullying Prevention Program (OBPP), in
general, it has been positive in relation to the self-reported student involvement in
antisocial behaviors. Middle school administrators need to study a number of bullying
prevention programs to help develop their staff’s effectiveness in preventing and
addressing bullying behaviors.
School and Staff Development Programs to Address Bullying
Schools have adopted formal programs to prevent and reduce bullying or the staff
has often expressed the need to establish a program. Many programs have been
successful as long as they were maintained and address all types of bullying and
victimization (e.g., Erwin-Jones, 2008; Frey, Hirschstein, Edstrom, & Snell, 2010;
Glasner, 2010; Kyriakides & Creemers, 2013). An important focus of the research study
is on teacher development programs to prevent bullying behaviors in middle school
students. Although there are several studies on prevention programs in the literature, few
have been about programs developed on the local level.
Teachers generally are willing to be engaged in bullying prevention; however,
many have claimed that they lack training, which makes them reluctant to step in or even
recognize when bullying is happening, especially when it is subtle. Barnes et al. (2012)
indicated that these covert bullying behaviors are very hurtful to children, often as much
as more overt forms. However, lack of training can make the behaviors unrecognizable
by teachers. Thus, the bullying becomes almost invisible, especially when overt bullying
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is not addressed as well. In their quantitative study, Barnes et al. surveyed the attitudes of
400 staff members in both elementary and secondary schools in Australia as well as their
perceptions and ability to address the behaviors. Most of the participants agreed that they
should intervene in incidents, but almost 70% of the staff agree strongly that they needed
more staff development about the covert forms. Furthermore, less than 40% of the staff
had a school policy to address covert bullying. Barnes et al. concluded that professional
development programs need to be sustained so that the educators would have the skills,
understanding, and self-efficacy to address bullying on a school wide level, through
practice and policy.
Battey and Ebbeck (2013) recognized the psychological and social consequences
for not only bullies and victims, but also for those who have played both roles. For
seventh grade middle school children, the Bully Prevention Challenge Course Curriculum
uses a ropes course to make children aware of bullying behaviors. In this program,
challenge activities connected to metaphors on bullying teach children to address and
identify bullying, which aid their personal development. Battey and Ebbeck conducted
focus group discussions with the teachers, staff, and students who were in the program.
The authors found positive themes regarding interaction, communication, and stronger
trust both within themselves and with others, and more awareness than before of what
behaviors can result in bullying. A final benefit of the program was common terms
regarding bullying so that teachers and students could discuss bullying easily. Almost all
of the participants indicated that they would like to continue the program. Such benefits
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give a positive justification for the present study from the perspective of staff
development.
Carter (2011) had a different conclusion about school-based programs to stop and
prevent bullying behaviors. Although most of the research on bullying revealed that
bullying is a continuing phenomenon, Carter argued that antibullying programs are not
effective in removing power and opportunities for the bully because the information
obtained in these programs does not change the actual practices. Carter claimed that the
best way to intervene in bullying is for peers to nominate the bully and find methods to
change the bully’s behavior. Carter concluded that every stakeholder (teachers,
administrator, nurses, parents, and mental health professionals) should use these
interventions proactively and incorporate staff training.
Hoglund, Hosan, and Leadbeater (2012) examined a peer victimization prevention
program known as the WITS Primary Program that was implemented in the first three
years of elementary school. They studied peer victimization as reported by the students
and their seeking of help as well as emotional and social adjustment as reported by
teachers all the way to Grade 6, middle school age. Hoglund et al.’s study was a quasiexperimental quantitative one. Four hundred thirty two children were followed for 6
years in 11 programs and 6 comparison schools. Hoglund et al. found significant effects
of WITS for relational victimization, physical victimization, and social competence. They
only found small effects for physical aggression and no significant effects for seeking
help and internalizing the victimization. When the children transitioned to middle school,
the effects of WITS mostly lessened except for some high-risk subgroups. Hoglund et al.
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concluded that the prevention program needs to be sustained so the success can continue
through middle school. In the present study, staff training for antibullying initiatives was
explored with the goal of preventing and stopping bullying and sustaining success.
An initiative in South Carolina known as the Safe School Climate Act was passed
in 2006 to addressed renewed commitment by educators to understand and address the
bullying culture that has been so prevalent in public schools (Terry, 2010). This
legislation required schools to have policies regarding bullying, intimidation, and
harassment by the beginning of 2007. Terry (2010) posited that the general failure of the
act may have been due to failure to implement the provisions of the act sufficiently.
Recent research reveals that the only ways to implement such programs effectively is
with a commitment of the school to provide quality staff development in which the
training is ongoing and new policies are publicized. Bullying has complex causes (Terry,
2010). Therefore, schools must develop prevention strategies for the long-term to
decrease harassment, bullying, and intimidation, and harassment. The problem has not
been solved via punitive and legal measures. It is essential for the present study regarding
staff development, that teachers must all be involved in preventing and stopping bullying.
Teachers must be trained not only to recognize overt and covert forms of bullying but
also learn how to address such behaviors. Most important, any programs must be
sustained over years because the research has shown that they lose their effectiveness
over time if not set for the long term (Olweus & Limber, 2010).
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Cyberbullying
Cyberbullying is gaining mainstream recognition rapidly, and many children are
reverting to this form of bullying more often as opposed to conventional bullying
practices. This form is bullying is particularly present in the middle school when less
supervision is present than in the elementary school for these students. In the past few
years, bullying is rarely mentioned without its cyber space counterpart, by which students
harass each other outside of school grounds through social network sites, cell phone
texting, and other electronic media. It is as a result of these recent phenomena that
cyberbullying is usually discussed in detail alongside bullying. Children fall prey to such
bullying practices with their ready access to advanced technology (Kowalski, 2008;
Rigby & Bauman, 2007). The rise in cyberbullying can be attributed to the rising
prevalence of the cyberworld and the risks to the children and young people are
consistently increasing (Agatston, Kowalski, & Limber, 2007).
A recent survey from Europe indicates that 71% of the parents are worried about
issues pertaining to Internet and cybersafety, ranging from privacy and safety risks to
cyberbullying along with the unhindered accessibility to harmful and violent content
(European Commission, 2008). In the last few decades, governments have enacted a
diverse range of education acts and governmental initiatives as a way to promote
safeguarding provisions against the bullying of children and young people (Allen, 2010;
Olweus Bullying Prevention Program, 2011). The Education and Inspections Act (EIA;
2006) in the United Kingdom, for instance, is a provision that highlights and reflects on
some legal powers that are of direct relevance to bullying practices. For example, school
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staff is authorized by the law to confiscate such digital technological devices as mobile
phones in an attempt to regulate the conduct of children and keep tabs on the incidence of
cyberbullying even off-site.
Cyberbullying is common in middle school when children have more access to
technology (Allen, 2010; Sbarbaro & Smith, 2011). Moore, Huebner, and Hills (2012)
conducted a study on cyberbullying regarding middle school students, when bullying is
supposedly at its peak though declining somewhat by high school. Moore et al. surveyed
a large group of students in a big middle school in the southeastern United States
measuring satisfaction with their lives and both electronic bullying and electronic
victimhood. This survey was part of an even bigger study on school climate. Over 900
students got survey packets, and 855 surveys were completed. Students came from
diverse racial and socioeconomic backgrounds. Moore et al. found that 14% of the
students regularly engaged in cyberbullying and 20% were victims of this bullying.
Bullies had significant associations with parental marital status, gender, and grades
whereas the victim had significant correlations with grade in school, SES, ethnic group,
parental marital status, and grades. Generally, males were more likely to be victims and
girl more likely to be bullies (Moore et al., 2012).
Cyberbullying is widespread, as can be found from statistics reported by the
National Centre for Social Research (McQuade, Colt & Meyer, 2009). The research
indicates that 47% of the young people testified being bullied as young as 14 (Coloroso,
2002). It was also found that almost half of the children in the age bracket of 12-15 have
been through bullying of some sort (DCSF, 2011). It is also indicated that girls in the age

30
bracket of 12 to 14 years are more likely to be subject to bullying than are boys (DCSF,
2008). Not only children but young people also fall prey to cyberbullying, which is
effectively reflected eventually in workplace politics and the inherent abuse of power,
which can also manifest in the classroom when teachers bully students (Bradshaw,
Sawyer, & O-Brennan, 2007).
Seventy-one percent of the parents in a survey were worried about the safety of
their children dwelling in the cyberspace, which explains the significance of safeguarding
children and young people from cyberbullying (DeHue, Bolman, & Völlink, 2008). The
abovementioned statistics indicate that this bullying issue is of immense significance.
Thus, it is imperative for safeguarding policies and agendas to be put in place to ensure
the provision of protection to the children and young people (Juvonen & Gross, 2008).
Middle school staff can play an important role in preventing cyberbullying. Kowalski
(2008) claimed that middle school is a peak time for cyberbullying or becoming victims
of cyberbullying, especially through instant messaging and texting, on which young
adolescents rely on more than other forms of technological communication. One
intervention Kowalski recommended for teachers is conflict resolution because it is likely
that both victim and bully are partly to blame for the act. Kowalski revealed that in 2008,
at the time the study was published, 36 states in the United States had passed bullyingspecific legislation and six statutes were connected particularly to electronic bullying
(Missouri, South Carolina, Idaho, Arkansas, Iowa, and Washington State). The author
added that cyberbullying can lead to legal entanglement in the uncertain path between
free speech and illegal abuse.
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Peer Victimization
Considering one of the largest surveys that researchers primarily undertook to
explore the dynamics of bullying among students studying in schools across the United
States, it was found that 29.9% of the students are involved in bullying either through
being the victim or the oppressor (Battey & Ebbeck, 2013; Bradshaw et al., 2007; Dracic,
2009). These statistics alone identify the bullying practice in the schools as of serious
concern, if not addressed in due time. Coupled with cyberbullying, the situation could
further worsen, highlighting this research study as timely. The bullying experience could
be distressing for some students who find social aggressions humiliating; repeated
exposure could enhance suicidal tendencies (Rosen et al., 2009).
Lohre, Ldersen, Paulsen, Maehle, and Vatten (2011) found that victimization as a
result of bullying as reported by the victim, teacher and the parent usually lacks harmony.
Hence the consistency is too low to determine appropriate strategies. Victimization is
found to be quite common as extracted from the self-reports of children, the credibility of
which could be confirmed by a study of Norwegian school children (Nuijens, Teglasi, &
Hancock, 2009). Nuijens et al. (2009) reached their conclusion as a result of extensive
comparisons between reports filed by parents and teachers. The latter formed one side,
along with self-reports forming the other side. Considering that the reports or complaints
made by various informants usually differ substantially from each other, such
discrepancies could impact intervention or any other strategies by a significant magnitude
(Nelson & Jolivette, 2009). Self-reports made by the victims of abuse or victimization
relate strongly to emotional as well as somatic complaints. However, the ones filed by
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teachers or parents are usually found to attract higher anxiety levels (Nelson & Jolivette,
2009).
Bystanders in Bullying
Reinforcers and defenders are the prime roles that bystanders usually assume. The
reinforcers usually provide encouragement to the tormenter through laughing and
bringing others to the crowd; encouraging them to watch, defenders assume a role
contrary to the one depicted by the reinforcer (Kärnä, Voeten, Poskiparta & Salmivalli,
2010). Defenders are against the bullying behavior and make efforts to thwart the bully
and stop the behaviors. Apart from reinforcers and defenders are assistants who in
actuality are active participants and thus the accomplices of the tormentor, directly
assisting the bully through catching and holding down the victim for the bully (Kärnä et
al., 2010). It is as a result of the impact of these findings that educators have designed
numerous intervention strategies to tone down the level of bullying in schools. They
focus on trying to alter the role of bystanders or transforming them from reinforcer or
assistant to defender (Frey, Hirschstein, Edstrom & Snell, 2010). The behavior of the
bystander is more flexible than that of the bully; hence, the behavior could be shaped
more easily than the efforts required to change the behavior of bullies. Therefore, such
interventions are an effective approach aimed at minimizing bullying behaviors and
practices in schools among children and adolescents (Kärnä et al., 2010).
Related Studies and Methodologies
Researchers who have studied bullying issues generally frame the phenomenon in
the context of the school, where most overt physical and verbal as well as cyber bullying

33
takes place. Bibou-nakou, Tsiantis, Assimopoulos, Chatzilambou, and Giannakopoulou
(2012) interviewed a total of 90 young adolescent children in 14 focus groups. The
purpose of Bibou-nakou et al.’s research was to motivate the students to connect their
social peers in school with home as well as relate their concept of bullying as it relates to
school. Much attention has been given to bullying across the world; the public has been
well informed about the issues with the goal of protecting children from bullying.
Bibou-nakou et al. (2012) claimed that bullying is unique compared to other acts
of aggression and abuse not only by repetition but also by the victims’ lack of personal
power and unwillingness to speak out. They also claimed that most studies have relied on
surveys and observations as opposed to qualitative work. Further, the few qualitative
studies have not been from the analytical perspectives of young people. The focus of
Bibou-nakou et al.’s study was on needs assessment related to bullying and raising
awareness for students, educators, and parents as well as how secondary students connect
bullying to school factors. Too much research has been on individual characteristics of
bullies and victims but not on general student school experiences and relationships with
teachers; as a result other relational and instructional factors are bypassed (Bibou-nakou
et al. 2012).
Each of the focus groups was self-selected by the students, so they were truly peer
groups. The students were the ages of upper middle school and early high school (age 1315) from an urban area in northern Greece. Bibou-nakou et al. (2012) found that
depending on the school/home context, young adolescents have different capabilities in
constructing social order. Their relationships with their teachers and academic
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competition and pressures are significant contributors to how students discuss bullying.
Bibou-nakou et al. suggested that students would be better off if they are given the
opportunity to speak up on bullying and report the reasons they are involved in bullying
from a variety of angles.
In a similar study on bullying in Greece, Athanasiades and Deliyanni-Kouimtzis
(2010) conducted qualitative research from the point of view of secondary students
regarding how they interpret and have experienced bullying, yet their study centered on
gender. The researchers justified their method by arguing that qualitative
phenomenological research is best done when the focus is on complex, personal matters
that may be controversial. Phenomenology is especially good for understanding
psychological issues from a participant’s perspective (Athanasiades & DeliyanniKouimtzis, 2010). Like Bibou-nakou et al. (2012), Athanasiades and DeliyanniKouimtzis used focus groups with a total of 95 students, but the study was different in
that students were purposively recruited from eight public schools all over Greece from
urban, island, and suburban areas.
Rather than distinguish between victims and bullies, Athanasiades and DeliyanniKouimtzis (2010) focused on student experiences and conversations to represent the
entire school culture in regard to bullying. Students were assured of complete
confidentiality. They found that males and females had different ideas of how bullying is
interpreted and what it means, which is important as far as real behavior is concerned.
These students neither talk to their parents nor their teachers about bullying incidents
because they describe their teachers as apathetic and not effective even if they were to
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intervene. Consequently, Athanasiades and Deliyanni-Kouimtzis saw school culture as a
place where bullying can thrive and thus should be formally prevented.
Not all researchers agree that bullying is increasing. The purpose of Rigby and
Smith’s (2011) study was to analyze studies on bullying. They argued that reports from
almost 20 years (1990-2009) increased awareness of bullying around the world; however,
reports from many nations have revealed a decrease that may have resulted from
antibullying and other prevention programs. Many surveys taken in different countries
involved bullying only at one time period. Very few studies have been done in a single
place across a longer time period. Rigby and Smith examined several studies with the
goal of discovering if bullying has increased, remained the same, or decreased.
Looking for global trends, Rigby and Smith (2011) concluded that bullying does
not appear to be increasing in school settings and is likely decreasing. Rigby and Smith
noted that it would be a mistake to see the problem as getting worse, and result in
overreactive responses. On the other hand, if bullying is seen as decreasing, the opposite
effect might occur, which could place less emphasis than previously on antibullying
programs. After all, any decreases have been relatively small and not evident everywhere.
Rigby and Smith warned that more needs to be studied about the best ways to intervene
in bullying and address the growing issue of cyberbullying and more recent forms of
bullying and how best to prevent bullying and intervene in incidents. The study was
exploratory in nature, and according to the authors, has strong implications for not only
students but also for parents and professionals in the human service field. These
implications are particularly important because cyberbullying may start in school, but it
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extends to the home where the parents are often not aware of it. If they were aware, they
could help to prevent it.
Ideally, bullying behaviors should be prevented at the outset before they are
exacerbated to dangerous levels. Moore, Huebner, and Hills (2012) emphasized the
importance of developing preventive strategies and solutions to help those who are being
bullied. Moore et al. reported that new evidence implies that those engaged in electronic
bullying and those who are victims of such harassment have low life satisfaction levels
and feelings of well-being. Connected to the increase in electronic technology is
adolescent attachment to it; therefore, studies based on electronic bullying and its
consequences are essential. Most of the studies address bullying from the perspective of
students; more studies are needed from the teacher’s perspective, especially from those
who cope with addressing bullying in the classroom. Examining perspectives of bullying
from all sides (students, parents, teachers, staff, and administrators) and all forms
(cyberbullying, victimizing of peers, and lack of intervention to name a few) is an
essential foundation to this qualitative study on classroom teachers’ perspectives on
middle school bullying.
Summary
To answer the research questions that involve how teachers address bullying
behaviors in the middle school, this chapter reviewed several peer reviewed studies. To
gain understanding of the topic for this qualitative study, five theories comprise the
conceptual framework of the study. They include the social learning theory, social
cognitive theory, deterrence theory, differential association, and the strain theory. Next,
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the review addressed how teachers experience bullying and how they address it, which is
mostly related to classroom management. Bowllan (2011) posited that without an
example from the administration, preservice teachers will not know how to address
bullying when they have professional jobs. Conversely, Craig et al. (2011) argued that
preservice teachers have a better understanding of the side of the victim. Mishna et al.
(2010) found that the attitudes of teachers depend on individual characteristics as well as
their gender in most cases where male teachers tolerated bullying more than their female
counterparts. Mishna et al. found that victims feared revealing their bullies to teachers.
Furthermore, some researchers have claimed that modifying content area classes to be
more affective might reduce bullying such as a social studies class with an emphasis on
justice and human rights (Brewer & Harlin, 2008).
Several schools have instituted antibullying programs, but few function at the
local level. One successful program in Europe is the OBPP; however, its application has
inconsistent results in the United States. Still, as far as self-reported incidents, it has been
more effective (Olweus & Limber, 2010). Researchers such as Frey et al. (2010) and
Kyriakides and Creemers (2013) have posited that antibullying programs can reduce
victimization on the condition that they are consistent and ongoing and address every
type of victimization and bullying behavior. One successful program at the middle school
level is a ropes program that not only connects challenge activities to bullying metaphors,
but it also strives to help children grow personally. In focus groups, the researchers found
out that all stakeholders reported positive benefits (Battey & Ebbeck, 2013).
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Finally, I have presented several studies related to bullying with an emphasis on
cyberbullying, victimization by peers, and how bystanders take on different roles from
enabling to defending. I have also presented studies conducted in schools from a variety
of perspectives. For instance, Bibou-nakou et al. (2012) claimed that most studies place
too much emphasis on bullies and victims, but few include the entire school population as
was done in that study. In general, from the 14 focus groups of a total of 90 students,
Bibou-nakou et al. found that the students felt that they would like to be given the
opportunity to openly express their feelings on bullying and the reasons behind it.
All in all, the literature review was connected to the three research questions that
involved teachers’ experiences in addressing bullying at the middle school, the
interventions they found most effective, and what professional development in
preventing bullying behaviors. Although many studies were conducted in the past on
bullying, few were on prevention programs at the local level and how the classroom
teacher addresses the phenomenon.
Conclusions
In my literature search, several potential themes and perceptions emerged. Among
them were cyberbullying, classroom management of bullying, teacher perceptions of
bullying, staff development and prevention programs, cyberbullying, peer-victimization,
and bystanders in bullying. Although these topics were found to enhance my knowledge
of school bullying, there was a scarcity of literature relevant to understanding the
teachers’ perspectives of classroom bullying in middle school. Additionally, teaching
strategies and professional development to counter bullying or prevention were limited in
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scope. Most studies are quantitative in nature wherein tens or hundreds of people have
answered questions regarding bullying or being bullied (Kauppi & Pörhölä, 2012; Moore
et al., 2012). Qualitative studies have been done, but mostly involved several focus
groups where students were interviewed together (Athanasiades & Deliyanni-Kouimtzis,
2010; Bibou-nakou et al., 2012). Few studies, however, were discovered from the
perspective of teachers addressing bullying in their own classroom. Therefore, additional
research is warranted to address this literature gap.
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Section 3: Methodology
The purpose of this qualitative study was to explore, understand, and describe the
phenomenon of classroom bullying in middle school from the perspectives and
experiences of teachers. Given the negative outcomes associated with bullying, as well
as the potential long-term negative outcomes for school youth, the bullying phenomenon
merits serious attention for preventive intervention. Teachers are influential in students'
daily lives, which include recognizing and responding to bullying incidents and
implementing programs (Mishna, Scarcello, Pepler, & Wiener, 2005). Teachers'
perceptions of bullying and school policies will help determine the appropriate
interventions necessary for teacher training.
In this section, I present the methodology and research approach that I used to
carry out this study. The key components of this section are the research design, role of
the researcher, sample selection, and data collection and analysis procedures. The
following research questions were addressed:
1. How do teachers describe their experiences in addressing and preventing
bullying behaviors at the middle school level?
2. What strategies do teachers find most effective in averting and preventing
bullying behaviors at the middle school level?
3. What type of professional development do teachers receive on bullying
policies in the management of bullying?
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Research Design and Rationale
The research design selected for this study was a basic interpretative qualitative
design. According to Creswell (2007), qualitative research is about exploring and
understanding the meaning individuals and groups attribute to a social or human problem
(p. 4). Qualitative research relies on nonnumerical data such as videos, pictures, images,
and uses a wider lens to examine behavior holistically (Johnson & Christensen, 2004).
The interpretivist approach of qualitative research was the preferred method because it is
concerned with meaning and seeks to understand people’s definitions and understanding
of a particular situation (Merriam, 2002). Conducted in a natural setting, with the
researcher (myself) as the instrument, this study evolved around themes, patterns and
clusters of information.
Merriam (2002) described the basic interpretative qualitative study as a tradition
which exemplifies the characteristics of all forms of qualitative research because the
researcher is primarily interested in understanding how participants make meaning of the
phenomenon. In essence, the researcher is interested in understanding the worldviews and
perspectives of the people involved. Given the variety of qualitative approaches, I chose
to organize this study around this design because allowed me the flexibility to obtain
information and an in-depth understanding of bullying from the perspectives of the
teachers in their natural setting.
The Role of the Researcher
The role of the qualitative researcher is extremely important. In a qualitative
study, the researcher is the subject matter expert who must ensure that the research
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proceeds according to accepted research standards, ethical principles and procedures. In
essence, I had the responsibility to explain, in great detail, what was discovered from the
data collected and provide new insights about the topic under discussion (Bloomberg &
Volpe, 2012). Questions often reflect the interests of those who create them. To manage
this, I set aside any preconceived ideas or notions about the outcomes, a process called
bracketing.
Data Collection
In this study, I gathered information from 10 purposefully selected middle school
teachers who will provide valuable information about the study topic. Sample size, in
qualitative research, varies with the nature of the study (Creswell, 2009). Creswell
posited that because of the large amount of data generated and the complexity of
analyzing qualitative data, there is no set sample size for qualitative studies. The aim is to
continue to gather data until saturation occurs or no new information is obtained.
According to Marshall, Cardon, Poddar, and Fontenot (2013), a sample size, in
qualitative research, must be based upon an expected reasonable coverage of the
phenomenon given the purpose of the study and researcher’s interest. The objective of
this research was to select enough participants to ensure that enough data and information
was obtained to provide valuable insight about student bullying.
Purposeful sampling is a nonprobability sampling technique that is useful in
qualitative research when the researcher seeks to select a target sample because of a
similar characteristic that is of particular interest to the researcher (Trochim, 2006). The
criteria for selecting teachers was based primarily on their roles and responsibilities in the
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classroom and the student’s daily lives. The major aim was to generate a sample that was
homogeneous and appropriate to the context of the study. The participants were 10
teachers who meet the following inclusion criteria:
•

Over 21 years of age or over

•

Presently certified as a teacher and work in a middle school

•

Willing to share information about their experience and concerns with
bullying in the classroom.

•

Participate voluntarily

I recruited all participants based on the study inclusion criteria and participant’s
knowledge and experiences with bullying. The participants were teachers who taught a
variety of subjects in the school system. It is important to note that my professional
relationship was limited to knowing and working with participants, however, I had no
supervisory relationship or power over the participants. There was open and honest
communication with the participants in this study. Personal biases were controlled to
ensure proper steps were taken to bracket any feelings or personal perspectives that might
provide inject bias in the interpretation of the participants’ perspectives.
Upon IRB approval, I invited the participants through the use of email or
telephone. The recruitment letter included the following information: (a) an introductory
paragraph with a description of the study purpose, (b) a brief description of participation,
(c) the projected length of time to complete the interview(s), (d) any risks and
inconveniences, (e) benefits, and (f) a privacy statement describing how the data and
information were protected including the participant’s confidentiality. If participants
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agreed to participate, they were asked to sign an informed consent form. Each interview
took approximately 45 minutes and was scheduled at a mutually agreed location. The
participants were informed that the interviews would be recorded and transcribed for
analysis.
Data were collected through in-depth face-to-face interviews. Using face-to-face
or direct interviews, I was able to adapt and clarify the questions as necessary. I was also
able to pick up nonverbal cues from the respondent. I used semistructured interview
questions to allow new ideas to be discussed during the interview based on what the
participant states and provides an opportunity for themes to be explored. All questions
were open-ended designed to help engage the participants and get them talking about
their experiences and perceptions of bullying. There were nine prepared interview
questions aligned with the research questions (see Appendix A). Examples of the
interview questions were:
1. How would you describe acts of bullying that you have identified or acts of
bullying reported to you by students in your classroom or in the school
environment (i.e cafeteria, PE)?
2. How often do you believe these acts occur?
3. What actions did you take when these acts occurred? Were they effective?
4. Can you explain the school policies (if any) for teachers handling and
reporting bullying?
To get the interview started and to ensure that participants met the inclusion
criteria, opening demographic questions were asked. For example, How long have you
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been teaching in middle school? This line of questioning was followed by the prepared
questions. Depending upon the participant’s response, each interview may last for
approximately 45 minutes or longer. Field notes were made during the interviews of
statements that may require additional follow up questions. Additionally, I used field
notes to keep track of questions asked and the order of the interviews. I reviewed and
transcribed all data as soon as possible following each interview.
Data Analysis
According to Hatch (2002), data analysis is a systematic approach for examining,
organizing, and categorizing data in search for meaning. This process allowed me to see
patterns, draft explanations for the problem of the study, make interpretations, and
develop relationships. After the interview is completed, I will listen to the interview
tapes to ensure that the information is complete and error free. I will look for common
themes, shared beliefs, significant statements, and commonalities. Some researchers like
to interpret and describe the meanings of the significant statements by making a list of the
meanings (Johnson & Christensen, 2004).
All transcripts were saved in Microsoft Word and uploaded into Atlas ti 6.0.
qualitative software for management and storage. Atlas ti 6.0 is a powerful software tool
designed to assist researchers in handling large amounts of textual, graphical, audio, and
video data. Atlas ti 6.0 helps researchers to explore complex phenomena hidden in the
textual and multimedia data. The qualitative software also includes the capability for
storing, indexing, coding, and annotating data (Atlas ti 6.0 User’s Guide, 2004). The
process for analyzing data using Atlas ti 6.0 may vary with the researcher. The main
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objective is to create a project called a hermeneutic unit (HU) that allows all files,
findings, and codes are stored under an assigned name. I coded, categorized made sense
of the essential meanings of the data.
There is no standard for identifying or discovering themes or coding schemes.
The assigned codes should be consistent to minimize chances for error and reduce the
reliability of the data. I used coding to separate the interview data and rearrange it into
categories to be compared for commonalities and inconsistencies (Merriam, 2002).
Common themes were identified using a several steps. First, I read and reread the
transcripts in search of key words, phrases, and similarities. Patterns, categories, and
emerging themes were identified. All discrepant data were noted for future consideration
or for follow up interviews.
Issues of Trustworthiness
Research needs to be valid and consistent to be considered reliable (Merriam,
2009). Research data should also be credible and transferable to avoid the researcher
from reaching an incorrect conclusion about a relationship in your observations
(Trochim, 2006). The trustworthiness of a study is dependent on the credibility of the
researcher. Transferability refers to the degree to which the results of qualitative research
can be generalized or transferred to other contexts or settings (Trochim, 2006). From a
qualitative perspective transferability is primarily the responsibility of the researcher who
is doing the generalizing. The researcher can enhance transferability by doing a thorough
job of analyzing the research context and the assumptions that were central to the
research (Trochim, 2006). Transferability measures will include member checking, peer
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review, and audit trail. With member checking, the participants were provided the
opportunity to review a summary of their transcribed interpretations for accuracy of their
observations. In addition, I requested a peer review of the transcripts and asked a peer to
provide honest feedback on the findings. Any discrepancies found warranted revisions
made to the statements. I also worked with the dissertation committee members who
serve as peer reviewers and followed their recommendations and suggestions regarding
the study.
Measures for Ethical Protection of Participants
A researcher has the responsibility of conducting ethical research in a manner that
meets the highest standards outlined by the school and comply with any federal
regulations for the protection of human participants in qualitative research. As such, I
followed and complied with the guidelines established by Walden’s to ensure that all
risks to participants were minimized. All participants were required to sign an informed
consent form (see Appendix B). Measures were taken to protect the data and privacy of
the participants and maintain the confidentiality of the data. Participation in the study was
voluntary and participants were free to withdraw from the study at any time.
All transcripts, notes, and tape recordings were properly stored in a secured area
and protected area for the duration of the study. Backup copies of all research data were
made in the event of damage or loss of information. Any documents stored on the
researcher’s computer was password protected and was accessible to the researcher only.
Field notes, audio recordings, transcripts, and electronic data will be maintained for a
period of 7 years after which all will be later destroyed. To further protect the
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participant’s privacy and confidentiality, the public middle school location and actual
name of participants will not be identified in the study. In the event that questions of
ethics should arise, the issues in question were reported immediately to the school IRB
and members of dissertation committee.
Conclusion
In conclusion, in this section, I focused on the methodology for this study. The
purpose of this basic interpretive qualitative study was to gain deeper insights into the
problem of bullying with middle school students from a teacher’s perspective. The key
areas of the section focused on the research design, role of the researcher, criteria for
selecting participants, data collection, data analysis, issues of trustworthiness, and
measures of ethical protection of participants. Section 4 will include a description of the
research study results and findings.
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Section 4: Results
In this section, the results from the study and the procedures used to carry out this
study are presented. The key components of this section are the data gathering process,
the system used for keeping track of the data, the findings relevant to the research
questions, discrepancy data, and a summary of the themes. The research design that I
selected for this study was a basic interpretative qualitative design. The purpose of this
study was qualitative research is exploring and understanding the meaning people
attribute to a social or human problem (e.g., Creswell, 2007). Based on the study, six
themes emerged.
Data Gathering Process
The research setting for this study was a middle school situated in a small, urban
southern school district. Data were generated from primarily two sources, interviews and
information gained from an in-depth examination and analysis of current literature.
Participants were 10 teachers purposefully selected from the middle school who met the
criteria for participation. The primary objective of this research study was to explore and
determine how teachers describe their experiences in addressing and preventing bullying
behaviors at the middle school level.
The data gathering process for this study began with seeking approval from
Walden University Institutional Review Board (IRB) to the conduct study. Upon
approval from IRB (Approval number 09-18-14-0042746), I notified the site
administrator and informed her that I was approved and ready to launch the study. In
addition, I explained to the administrator that all information gained from the teachers
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would be valuable to improve a positive climate in the school. I was granted permission
to contact teachers, invite them to participate, and arrange for the interviews on the
school site.
All of the participants were invited to participate in the study via email or
telephone. The letter of invitation included a brief introduction describing the purpose of
the study, the projected length of time to complete the interview, and what to expect
during the interview, and if they agreed to participate, they were required to sign a read
and sign a written consent form. The participants were told that the interviews would be
recorded. The interviews took place immediately following school hours in my office or
in school library with no distractions and privacy was afforded.
System for Data Tracking
With the recent advances in computer technology and software, it was convenient
for me to manage and store information more efficiently. The digitally recorded
interviews were uploaded and saved on my password protected computer for easy access
and transcribing. The recorded interviews were saved and labeled as audio files. All
transcribed interviews were saved as Word documents and uploaded to Atlas ti 6.0
qualitative software for easy management and storage. I kept handwritten fields notes
during the interviews to keep track of important points and to note statements that
required additional follow up. The field notes were also helpful to keep track of the order
of the interviews and the fictitious names assigned. All data from the interviews were
reviewed and transcribed as soon as possible following the interviews.
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The Findings
The findings of this study were predicated on the problem and research questions
of this study. Central to the problem of this study was a gap in research which explored,
and described the phenomenon of classroom bullying in middle school from the
perspectives and experiences of teachers. The research question asked the following:
1. How do teachers describe their experiences in addressing and preventing
bullying behaviors at the middle school level?
2. What strategies do teachers find most effective in averting and preventing
bullying behaviors at the middle school level?
3. What type of professional development do teachers receive on bullying
policies in the management of bullying?
To address the problem and research question, I used a qualitative interpretative
research design as described in Section 3. This approach was preferred because it allowed
me the flexibility to search for meaning and an in-depth understanding of bullying from
the perspectives of 10 middle school teachers in their natural setting. The primary data
source was the interview. This study evolved around themes, patterns, and clusters of
information. I used the process of open coding beginning with reading and rereading
through the transcripts and highlighting information that indicated common themes,
patterns, and similarities. This was done in order to acquire a sense of the content of the
transcripts and to make sure that information was properly transcribed.
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The Interviews
Interviews were conducted with 10 purposefully selected middle school teachers
from one small southern middle school with a student population of 350 students. The
semistructured interviews were comprised of nine open-ended questions on the
perceptions of school bullying from the perspectives of middle school teachers. The
questions were designed specifically to address each research question. In addition to the
interview questions, I asked for demographic information pertaining to gender and
number of years of teaching experience.
Demographic Information
The sample in this study was comprised 90% (n = 9) females and 10% (n = 1)
males. Two of the participants reported working in the district for less than 5 years, while
seven participants reported working in the district for 6-10 years, and one participant
reported working in the district for 15 years or longer. Each participant name was
changed to protect his or her identity and confidentiality (see Table 1).
Interview Item Analysis
In the first questions of the interview, I asked for demographic information, name,
grade taught, and years of experience, and those results were presented in Table 1, as
shown in Table 1, 90% of the teachers were considered veteran teachers with greater than
five years of teaching experience at the middle school grade level ranging from sixth
through eight. Ethel had only 2 years of teaching experience. With regard to gender, only
one male teacher participated in the study. In fact, the present study site had only one
male teacher.
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Table 1
Teacher Demographics

Participants

Gender

Grade taught

Years of
experience

April
Betty
CeCe
Donna
Ethel
Fay
Gail
Harry
Ida
Joyce

Female
Female
Female
Female
Female
Female
Female
Male
Female
Female

6
6
7
8
6
6
7
6
7/8
7/8

12
6
9
15
2
8
8
7
6
8

In the next line of questions (see Appendix A), I asked participants: What acts of
bullying had they personally identified or were reported by students in their classroom or
school? I also asked, what actions did they take when these acts occurred? Their
responses varied widely. Seventy percent (n = 7) of participants stated that they had
witnessed mainly physical and verbal bullying. Thirty percent (n = 3) said they had
witnessed name calling the most. For example April (pseudonym) replied:
I have seen both physical bullying and verbal bullying. I’ve also been shown
some cyber-bullying by various student over the past 4 or 5 years. This year I’ve
had four reports of physical bullying and about five or six acts of verbal bullying
Continuing on, April explained that she compiled a list of the various types of
bullying to make sure that her students could identify the varies types of bullying, “We
go over the main types of bullying. A lot of them don’t want to report it [bullying]
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because they think it is snitching.” April noted that she did this at the very beginning of
the school year and have the students write a paper on bullying. “I do let them know that
if bullying is reported to me, I will immediately report it to the counselor.” April said that
she had reported several incidents of bullying to the counselor. Other actions taken by
April included speaking with the students accused of bullying, reporting the incident to
school security, and asking the assistant administrator along with law enforcement to
speak to her class. April said that most times, her actions seemed to avert bullying but
acknowledged that sometimes her strategies were not effective. “I was told recently there
was an incident of bullying by the same student and I know for a fact that I’ve spoken
with her and the administrators have spoken with her, as well as law enforcement.”
Betty claimed that she had witnessed name calling, students posting things on
social media outlets, and picking fights. “I confronted the student(s), conferenced with
them, referred to counselor or administrator, and contacted the parents. Betty said most of
the time the problem was resolved. Similarly to April and Betty, CeCe said she had
witnessed physical bullying, verbal bullying, and was told of instances of cyberbullying.
She said when these acts occurred, she would talk to the student first to make sure he/she
was okay. Then said she immediately referred the student to the school counselor for
further assistance. She claimed that her actions were usually effective.
In summary, most of the participants had very similar responses to the first two
interview questions. A summary of their responses are shown in Table 2 that follows:
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Table 2
Summary of Responses to Interview Questions 1 and 2

Participants

Acts of bullying witnessed

Actions taken

April

Physical and verbal bullying;
told of cyberbullying

Betty

Name calling, students
posting things on social
media outlets, picking fights

Reported bullying to the counselor;
speaking with the students accused of
bullying, reporting the incident to
authorities (school security, assistant
administrator); invited school administrator
and law enforcement to speak to class.
Confronted the student(s), conferences,
referred to counselor or administrator,
contacted the parents.

CeCe

Physical bullying, verbal
bullying, told of instances of
cyberbullying.

Talked to students involved; immediately
referred the student to the school counselor
for further assistance.

Donna

Physical: hitting, fighting,
shoving, and pushing
Identified “mean girls
behavior”- students being
teased about their parents,
grades, and their attire.

Refer student to school counselor

Faye

Physical and verbal bullying

Gail

Name calling

Harry

Hitting, pushing, tripping
Slapping, spitting, stealing
destroying possessions,

talk with the bully and the victim; refer
both to the guidance counselor
Verbal warnings, parent phone
calls/conferences, and office referral.
Show support to the student, talk to the
victim report to school administrators

Ida

Name calling

Sent the young man or young lady to the
guidance office

Joyce

Verbal and physical

Reported to the case manager, the assistant
principal, and the school counselor

Ethel

Document the behavior, alert the counselor
of such behaviors, talk to each student
involved about what they can do if they are
being bullied.
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As shown in Table 2, physical and verbal bullying were the main forms of
bullying personally witnessed by the participants. All of the participants reported the acts
of bullying to the school counselor. When I asked how effective the actions taken were,
the responses varied. The majority (80%) felt that the actions were effective in averting
the bullying behavior of the individual student involved in bullying at that time.
However, two teachers seemed to think that it was just a temporary fix to the bullying
problem of some of the students. For example April said:
I was told last week that there was an incident of bullying by the same student. I
know for a fact that I’ve spoken with her as well as the school administrators, law
enforcement, and the counselor have spoken with her several times.
Joyce noted that contacting the administrator and school counseling was effective.
She said a behavior plan was established for the student and a case manager is working to
provide incentives for the bully. However, she believed stricter consequences should be
the first step in resolving the issue.
I understand the bully has issues that are documented in his behavior plan, but
that should not excuse his behavior. Someone has to protect the students who he
chooses to kick, punch, or spit on.
The next three interview questions (see Appendix A) addressed the teachers’
perceptions of the source of bullying and school policies. I asked the teachers what they
believed was the major source of bullying in the school. The responses varied widely.
Some examples reported are shown in Table 3.
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Table 3
Examples of Sources of Bullying

Participants

Sources of Bullying

April

Home environment, feeling insecure, peer
pressure; not taught how to socially interact
and how to resolve conflict

Betty

Kids trying to fit in or be cool

CeCe

Unsupervised Internet access

Donna

Too much playing

Ethel

Cannot deal with inner issues; learned
behavior

Fay

Students view violence in a positive light;
students tend to gravitate to bullies

Gail

No knowledge of how bullying affect others

Harry

No home discipline

Ida

Students have low self esteem

Joyce

Students do not understand the consequences
of their actions

As shown in Table 3, the participant responses on the major source of bullying in
school ranged from students feeling insecure to simply not understanding the impact their
actions had on others. It appeared that 50% of the participants felt that students were
insecure as a result of low self-esteem. CeCe felt that many students lacked the proper
Internet supervision. She said:

58
I believe more students are unsupervised and participating in social communities
that allow them to hide behind screens and tease other students. Technology has
opened the door for students to bully without consequences. They do not feel like
they are breaking any rules, because they are not on the school property when
these acts of harassment take place (CeCe, 2014).
In addition to identifying the home environment as a source of bullying, April
said, “Many middle school students become bullies because they have been bullied and
they are simply tired of it. Instead of handling it in a more positive way, they just turn
into what they hate.” (CeCe, 2014).
When I asked about school policies, the majority (80%) of the teachers stated
there was a school policy in place. April explained:
To my knowledge, our policy is to first address it with our students, then of
course to report it any incidents to our school counselors, school administrators
and allow them to deal with it. We do have the option as teachers to complete
bullying and harassment form and report it directly to the school board.
Continuing, April explained that the school has a no tolerance zone for bullying
and most of the teachers understand that policy. Bullying that was reported to the proper
authority was handled according to the polices that aware set in place. April also noted
that the bullying authorities included the counselors, school administrators, and law
enforcement if needed. On the question of school policy, Betty claimed that teachers
were to report any forms of bullying to appropriate staff members and that all students
were required to sign a bullying and harassment form. Proof of this form was obtained by
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me from school counselor. (See Figure 1). Continuing, she explained that the guidance
counselor provides non-bullying comprehensive guidance lessons to incoming sixth
graders and provided prevention and intervention lessons for students. In sum, all of the
teachers indicated they were required to report and did report any incidents of school
bullying to school administrators immediately or school counselors.

Figure 1. Student Bullying/Harassment Notice of Receipt Form

Contrary to the majority of the participant responses of the other teachers on
school policies, two participants said they were unaware of the school’s policy on
bullying. Faye claimed she was not aware of any particular policies in place geared
towards the management of school bullying. Similarly, Joyce said that she knew that
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teachers attended a professional development workshop recently on bullying, but was not
aware of the school’s bullying policies.
The last three interview questions focused on the professional development and
training the teachers had received for addressing bullying and the actions they would
recommend for teachers and students to avert or prevent bullying. When I asked the
participants about their professional development and training, 70% (n=7) reported that
they had received no school provided professional development or bullying training of
any type. Three of the 10 teachers said they had received some professional development
on their own. For example, Faye said, “I have taken several school counseling courses
that helped me identify and handle bullying. However, I have not received any
professional development.” Harry noted, “There are webinar series for educators, parents
and youth-serving professionals supported with funding from the Highmark Foundation.
Each session provides information on the most current research or relevant topics to the
field of bullying prevention.” Harry had attended this webinar. In spite of the lack of
training and professional development by most of the teachers, all (100%) provided
recommendations for teachers and students to avert or prevent bullying. The essence of
their responses are shown in Table 3 that follows:
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Table 4
Teachers Recommendations to Avert School Bullying

Participants

Recommendations for teachers

Recommendations for
students

April

Take a stand in the classroom; team
with the counselor, administrators,
and law enforcement; professional
development
Stop and address acts of bullying
immediately

Report bullying at school
and on the school bus.

Create a bully free climate; set the
peaceful tone in classroom
Open communication between staff
members

Tell an adult immediately

Incorporating the teaching of nonconfrontational skills; Create an
open environment in the classroom
where students feel comfortable to
discuss bullying
No tolerance of bullying; Team with
counselor, administrators, and law
enforcement
Be aware of their surroundings; get
to know the students on a deeper
level, other than academically;
arrange an assembly on bullying
prevention
Educate students and remind them
how bullying affects others.

Recommend that students
frame their action with “Is
what I am doing making
this person better?

Betty

CeCe
Donna

Ethel

Fay

Gail

Harry

Ida

Open classroom discussions with
students about bullying

Joyce

Know your students and encourage
positive behavior

Report problem
immediately; Stay away
from the bullies

Be proactive. Students are
encouraged to avoid social
media activities.

Report observed acts of
bullying to others and self
Report bullying to
authorities

Recognize the signs of
bullying and report it to an
adult
Do not be afraid to report
bullying to proper
authorities
Pick friends wisely; Tell
the proper adult when
bullying occurs
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As shown in Table 4, the participants’ bullying recommendations for teachers
varied widely. However, an overwhelming majority (n=8) of the participants
recommended that students should report any acts of bullying immediately to the proper
authority. Open communication and discussions were key recommendations among all of
the participants.
Summary of Findings in Relation to Patterns and Themes
In this entire qualitative research process, I focused on learning the meaning that
the participants held about the problem of bullying collected from interviews with 10
middle school teachers. The participants’ analyzed data revealed several distinct
similarities and commonalities, which led to the following seven emerging themes:
•

The teachers play an important role in bullying prevention

•

School counselors’ role in bullying intervention and prevention

•

Physical and verbal bullying are the most witnessed acts in middle school

•

Social media and Internet communities influence school bullying

•

Teachers’ lack bullying professional development and training

•

School policies in the management of bullying

•

Classroom level interventions
Teachers play an important role in bullying prevention. The first theme

emerged was based solely on the similarities in responses from the teachers. The
findings suggested that all (100%) of the teachers had observed or encountered some acts
of school bullying often reported to them by students. Although the teachers may have
used different interventions to avert or prevent bullying, they were required to report any
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incidents and student to the proper authority, which was usually the school counselor.
Other interventions reported by the teachers included documenting the bullying incident,
open class discussions on bullying, and encouraging students to report observed acts
immediately to their parents or school administrators.
School counselors’ role in bullying intervention and prevention. The school
counselor’s name was mentioned more than 40 times during the interviews. All of the
participants said they reported bullying to the school counselor. The findings indicated
that the school counselors often visited the classroom to speak with students about
bullying behaviors and ways to combat bullying. It was unclear how often school
counselors visited the classrooms throughout the year; however, Betty explained that the
guidance counselor provided non-bullying comprehensive guidance lessons to incoming
sixth graders and provided prevention and intervention lessons for students upon request
from the teachers.
Physical and verbal bullying are the most witnessed acts in middle school. All
of the teachers claimed they had witnessed some forms of physical or verbal bullying.
This was a pattern throughout the interviews. Physical acts reported as shown in Table 2
included acts such as pushing, fighting, kicking, and shoving. The most prevalent verbal
acts were name calling and teasing.
School bullying is influenced by social media and Internet communities.
Most of the teachers believed that the most frequently occurring bullying in middle
school was cyberbullying and verbal bullying, such as name calling and teasing. The
teachers felt that cyberbullying was more prevalent at the middle school level because the
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students often have unsupervised access to a computer, cell phone, and the Internet in
general with the presence of Facebook, Twitter, and other social media outlets.
Professional development in bullying intervention. A majority (n=7) of the
teachers claimed they had received no professional development or bullying training.
However, in spite of the teachers not having school sponsored training, three participants
had received training from other sources. These included web and Internet sources and
elective training offered during summers.
School policies in the management of bullying. Another theme related to school
policies on bullying. An overwhelming majority (80%) of the teachers said the school
had written school policies on the management of bullying and teachers were required to
follow the guidelines. Two of the teachers claimed they were unaware of the school
policies. All of the teachers said that they were required to report bullying in a referral if
observed, or if reported by a student, contact an administrator and/or counselor. The
teachers said that a full investigation is then conducted through the counselor’s office. On
follow up, the two teachers acknowledged that they had forgotten about the AntiBullying and Harassment Policy that is included in the 2013-2014 Code of Student
Handbook (MPS, 2014).
The Code of Student Handbook (MPS, 2014) clearly stated that the bullying
policy applies to any student behavior that occurs on school property, which included
school buses and any school-sponsored events on or off campus. The handbook also
applies to off campus behavior that significantly impacts the educational environment,
including the use of social media, and electronic communications.
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Classroom level interventions. Classroom level interventions were identified as
a theme as participants described their recommendations for teachers. The establishment
of classroom rules, regular class discussions on bullying, and parent conference were
actions taken by several of the teachers to prevent bullying. School counselors and law
enforcement were often invited in to speak with the students. As previously shown in
Table 2, the teachers said they intervened in nearly every instance of bullying. Five of the
teachers mentioned that they incorporated some form of bullying prevention/intervention
information into their class discussions from time to time. Their goal was for the students
to learn what bullying was and how they should react to bullying situations. In the
process, they invited the school counselor, school administrators, and law enforcement to
speak with to their class.
Findings in Relation to the Research Questions
Research Question 1: How do teachers describe their experiences in addressing
and preventing bullying behaviors at the middle school level?
Based on the findings, the teachers’ experiences with student bullying and how
they addressed bullying varied, but were similar in nature. The majority of the teachers
described most acts of bullying in middle school as cyberbullying and verbal bullying.
Ethel noted that cyberbullying was on the rise. The feeling was that Facebook, Twitter,
and other social media outlets give students a false sense of security and superiority
behind a computer screen. Although the majority of teachers reported fighting as the
main type of physical bullying, verbal bullying was described as mainly name calling.

66
The teachers believed that most middle school bullying behaviors stemmed from
the home environment, peer pressure, feelings of insecurity, and low self-esteem. Aside
from these factors, cyberbullying was believed to result from a lack of parental
supervision when participating in social media communities. As one participant noted,
“Technology has opened the door for students to bully without consequences. The
feeling was that students do not realize they are breaking any rules, because they are not
on school premises when these acts of harassment take place.
Research Question 2. What strategies do teachers find most effective in averting
and preventing bullying behaviors at the middle school level?
The majority of the teachers used classroom level interventions to prevent
bullying behaviors. These included open classroom discussions, reporting incidences of
bullying immediately to school counselors, office referrals, and parental phone
conferences. Other actions included proper documentation, and team support involving
the school counselor, some administrators, and law enforcement. These strategies seemed
to curtail bullying, but did not appear to stop the bullying as expressed by April, who
reported 4 acts of physical bullying and 5or 6 acts of verbal bullying since the beginning
of the school. All of the teachers encouraged students to report any form of bullying
observed.
Research Question 3. What type of professional development do teachers
receive on bullying policies in the management of bullying?
The findings indicated that the majority (70%) of the teachers at the school had no
professional development and training. Three of the participants stated they had some
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professional development on bullying from the Internet based Webinar and through
counseling workshops. April explained:
We are informed that we do have a no tolerance policy in our building. We are
given information from the school counselor as far as ways to handle bullying
situations, as well as the administrator. Like I said, I’ve had the administrator to
come to my classes and speak with all of my student to get so that they would
have a clear meaning that we are a no tolerance school when it comes to bullying.
Continuing April said that during faculty meetings bullying is mentioned by the
counselor. “It is not as in-depth and I would like for all of our teachers to be informed
understand what bullying is, the varies types of bullying because of cyber-bullying.”
April felt she needed a lot more professional development as to what bullying is and
more effective ways the school could eliminate it in the schools and in the classrooms.
Discrepant Data
Despite the number of similarities and commonalities generated from the
findings, the findings indicated some discrepancy or misinforming information. I was
surprised to learn that two of the participants (Faye and Joyce) were totally unaware of
any school policy in force on the management of school bullying. I was equally as
surprised to learn that only three of the teachers had received some form of professional
development. I checked with the school counselor and verified that the school does have
a written policy on the management of bullying, and I obtained a copy.
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A copy of the 2014- 2015 Student Code of Conduct Handbook revealed and
confirmed most of what the teachers had stated. There was a section on page 42 which
clearly defined bullying and harassment. The policy stated that:
Teachers and other school staff who witness acts of bullying or receive student
reports of bullying are required to promptly notify the school principal or his/her
designated staff. Reports should be made on the Bullying/Harassment Complaint
Form- attached in the Code of Student Behavior handbook. The report may be
mailed or personally delivered to the principal or his or her designee. The school
principal or his or her designated administrator is required to accept and
investigate all reports of harassment or bullying. The school principal or
designated administrator is required to notify the parent or guardian of a student
who commits a verified act of harassment or bullying of the response of the
school staff and consequences of the verified act and/or the consequences that
may result from further acts of bullying (MPS, 2014).
Evidence of Quality
As the primary instrument of this study, I have the responsibility of conducting
this study in a manner that meets the highest standards of quality expected by the school
and community partners. In qualitative research, some responses may contradict or run
counter to any particular category or specific pattern. That was the case in this study as
mentioned in the previous section. I properly noted and addressed the discrepant data to
create the inference of trustworthiness and quality.
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To enhance quality, I included measures such as member checking, peer review,
and made field notes during data analysis. When the data were transcribed, I asked three
of the participants to review a summary of the transcripts for accuracy in interpretations.
They confirmed that the statements were an accurate summary of their accounts. A
qualified peer reviewer examined four of the transcripts and provide feedback on her
interpretations of the findings. Moreover, I continued to work with the dissertation
committee members and follow their recommendations regarding the study.
Conclusion
This purpose of this qualitative study was to address the problem of middle school
bullying from the perspectives of 10 middle school teachers. All of the teachers
interviewed believed bullying takes place during school, after school, and on the
computer through cyberbullying. Most bullying witnessed by the teachers was verbal
bullying, such as name calling. Teachers believed that more adult supervision is needed
at home to decrease bullying behavior. Based on the finding, seven major themes
emerged relevant to the teachers’ perception. (a) teachers play an important role in
bullying prevention; (b) school counselors role in bullying intervention and prevention;
(c) social media and Internet communities influence bullying; (d) teachers’ professional
development and training; (e) school policies in the management of bullying, and (f)
classroom level interventions. This study will continue in Section 5 with a discussion,
recommendation, and conclusion.
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Section 5: Conclusions, Discussions, and Recommendations
The focus of this basic interpretative qualitative study was exploring and
describing the phenomenon of school bullying in middle school from the perspectives
and experiences of 10 purposefully selected middle teachers. The general problem of this
study was the rise in bullying within a southern middle school. Bullying behaviors
included students teasing, arguing, fighting, and other types of disruptive behaviors.
Subsequently, the quality of education came into question.
In-depth face-to-face interviews and field notes provided the data for the study.
Information was gathered from 10 purposefully selected middle school teachers who
provided valuable information about the study topic. The research questions examined
middle school teachers’ experiences in bullying and strategies used to identify and
effectively counter bullying in school. Data analysis included coding, categorizing, and
thematic analysis.
The results of the study revealed seven major themes relevant to the teachers’
perception: (a) teachers play an important role in bullying prevention; (b) school
counselors role in bullying intervention and prevention; (c) physical and verbal bullying
in middle school; (d) social media and Internet communities influence school bullying;
(e) teachers’ lack bullying professional development and training; (f) school policies in
the management of bullying, and (g) classroom level interventions. The following section
presents a discussion on the findings and the relevant literature that supports the findings.
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Interpretation of the Findings
Research Question 1: How do teachers describe their experiences in addressing
and preventing bullying behaviors at the middle school level?
Teachers play an important role in bullying prevention was a major theme
developed from the patterns and similarities during analysis of the teachers responses
from the interviews. Consistent with the findings, Mishna, Cook, Gadalla, Daciuk, and
Solomon (2010) noted that the attitude of teachers play a significant role in determining
teacher’s level of awareness of bullying and how they engaged in addressing and
preventing middle school bullying, as in the present study. Because of the amount of
teacher contact with students, perceptions of teachers regarding student bullying forms
was determined to be an important first step in minimizing or averting this type behavior.
The outcome of the research revealed that all of the teachers were greatly aware of the
bullying problems within their school. Many researchers reported that teachers sometime
have difficulty distinguishing between school bullying and peer conflict (Strohmeier &
Noam, 2012). That was not the case for these teachers. They were aware of different
types of bullying and expressed interest in averting bullying behaviors in the middle
school.
Based on the findings, the teachers’ perceptions and experiences with student
bullying, and how they addressed bullying varied but were very similar in nature. The
teachers perceived physical and verbal bullying as the most common forms of bullying
witnessed in the middle school, which gave rise to this theme. Acts of verbal aggression
in this study were reported by the teachers as mainly name calling and teasing. Although
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some researchers reported that verbal bullying is the most common type (Goldweber,
Waasdrop, & Bradshaw, 2012), it is inconclusive as to which form is more prevalent. The
Code of Student Behavior Handbook (2014) described bullying as:
Any repeated and pervasive verbal, written, or electronic expression, physical act
or gesture, or a pattern thereof, that is intended to cause distress upon one or more
students in the school, on school grounds, in school vehicles, at designated school
bus stops, or at school activities or sanctioned events, whether on or off school
property. Bullying includes, but is not limited to, hazing, harassment, intimidation
or menacing acts directed at a student which may, but need not be, based on the
student’s race, color, sex, ethnicity, national origin, religion, mental, physical or
sensory disability, socioeconomic background, age, or sexual orientation (MCS,
2014, p. 4).
Although the majority of teachers in the present study reported fighting as the
main type of physical bullying witnessed, verbal bullying done in cyberbullying was
believed to be more prevalent. The general feeling was that Facebook, Twitter, and other
social media outlets gave students a false sense of security and superiority behind a
computer screen. According to (NCES, 2013), cyberbullying can take many forms, which
includes but not limited to: (a) sending mean messages or threats via email account or
cell phone; (b) spreading rumors online or through texts; (c) posting hurtful or
threatening messages on social networking sites or web pages, and (d) sexting, or
circulating sexually suggestive or explicit pictures of another person (Bullying statistics,
2013).
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The teachers believed that most middle school bullying behaviors stemmed from
the home environment, peer pressure, feelings of insecurity, and low self-esteem. Aside
from these factors, cyber bullying was believed to result from a lack of parental
supervision when participating in social media communities. As one participant noted,
“Technology has opened the door for students to bully without consequences.” The
findings from the study were clearly supported by the literature. The National Center for
Education Statistics (NCES) reported that nearly a third of all students aged 12 - 18 have
been bullied at school (NCES, 2013). There was noticeably more bullying in middle
school (grades 6, 7, and 8) than in higher grade levels. Emotional bullying was reported
as the most prevalent type of bullying, involving acts such as pushing and shoving. In the
present study, most teachers reported name calling.
The NCES (2013) listed cyberbullying as the least prominent type of bullying for
the middle grade levels; whereas, in the present study, the teachers believed
cyberbullying was more prevalent, although they did not personally witness this form of
bullying. Perhaps, this could be explained because this type of bullying usually occurs
after school hours via Internet. The ever increase in use of mobile technology, such as
cell phones and iPads, may explain the difference (Allen, 2010; Sbarbaro & Smith,
2011).
In summary, cyberbullying is widespread and the literature does support the
findings that cyberbullying is common in middle school when children have more access
to technology (Allen, 2010; Sbarbaro & Smith, 2011). Moore, Huebner, and Hills (2012)
conducted a study on cyberbullying regarding middle school students, when bullying is
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supposedly at its peak though declining somewhat by high school. Moore et al. found that
14% of middle school students regularly engaged in cyberbullying and 20% were victims
of this bullying. Bullies had significant associations with parental marital status, gender,
and grades whereas the victim had significant correlations with grade in school, SES,
ethnic group, and parental marital status. Generally, males were more likely to be victims
and girl more likely to be bullies (Moore et al., 2012).
Middle school teachers can play an important role in preventing cyberbullying.
Kowalski (2008) claimed that middle school is a peak time for cyberbullying or
becoming victims of cyberbullying, especially through instant messaging and texting, on
which young adolescents rely on more than other forms of technological communication.
One intervention Kowalski recommended for teachers is conflict resolution because it is
likely that both victim and bully are partly to blame for the act. Kowalski revealed that in
2008, 36 states in the United States had passed bullying-specific legislation and six
statutes were connected particularly to electronic bullying (Missouri, South Carolina,
Idaho, Arkansas, Iowa, and Washington State).
Research Question 2. What strategies do teachers find most effective in averting
and preventing bullying behaviors at the middle school level?
Most teachers felt their actions were effective, at least temporary. The only
bullying-related activities conducted by most teachers (80%) involved serious talks with
the bully and victims of bullying when the situation arose, referrals to school counselor,
and office referrals. Bullying prevention literature confirmed that effective bullying
prevention activities must involve an entire team approach (Olweus & Limber, 2010).
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Teachers must be trained not only to recognize overt and covert forms of bullying but
also learn how to address such behaviors. Most important, any programs must be
sustained over years because the research has shown that they lose their effectiveness
over time if not set for the long term.
The majority of the teachers used classroom level interventions to avert or prevent
bullying behaviors. These included open classroom discussions, reporting incidence of
bullying immediately to school counselors, office referrals, and parental phone
conferences. Other actions included proper documentation, and team support involving
school counselor, administrators, and law enforcement. These findings are consistent
with the literature. Classroom management and open classroom discussions put a focus
on the issue highlighting the lack of appropriate training, which leaves the children
vulnerable, thereby impacting the rate of bullying practices (Glasner, 2010).
One of the key strategies that teachers reported was referral of student bullying to
the school counselor, which gave rise to the theme of school counselor’s role in bullying
intervention and prevention. School counselors contributed to the academic success of all
students in their academic, career, and social development (Cornell, & Mehta, 2011).
Because school counselors work with the entire middle school population, they
may be more aware of school bullying issues due to their unique role. Cornell and Mehta
(2011) noted that school counselors are trained to address bullying concerns and are
experts in interpersonal communication skills. Given this skill set, counselors are
prepared to respond to bullying in schools and possess the knowledge and skills
necessary to implement effective programs and interventions.
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The findings suggested that school counselors have become increasingly
involved with bullying prevention efforts; however, their role in these interventions were
not fully explained. Two teachers said that school counselors spoke to the entering six
grade class at the beginning of each school on the topic of bullying. However, it was
unclear as to what happened when students were referred to school counselors for
bullying. Cornell and Mehta (2011) noted that counselors should not assume that a
student who self-reports being bullied is actually a victim. The premise is that some
students can misconstrue some forms of peer conflict as bullying and should not be
presumed to be victims without some inquiry. Counselors must approach the subject of
bullying with students in a careful and supportive manner.
One of the responsibilities of school counselors is to disseminate information to
students, parents, teachers, and school administrators (Cornell & Mehta, 2011). As the
findings indicated, school counselors are positioned to use their leadership skills to
impart fundamental knowledge relevant to school bullying that can lead to
change in the behaviors of students and advance the knowledge of teachers. This may
include inviting parents and teachers to attend group sessions related to bully prevention.
This may give them guidance on how to address this topic with their children at home
and in school. Comprehensive bully prevention plans, information on indicators of
bullying within school environments, along with anti-bullying curricula for students can
be accessed from several allying organizations (Cerf, Hespe, Gantwerk, Martz, &
Vermeire, 2011).
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Research Question 3. What type of professional development do teachers receive
on bullying policies in the management of bullying?
The findings indicated that the majority (70%) of the teachers at the school had no
professional development and training. Three of the participants stated they had some
professional development on bullying from the Internet based Webinar and through
counseling workshops. Professional development about bullying is needed to prepare
teachers to deal effectively. Research suggested that although schools are providing inservice training on many subjects, they often do not cover the topic of bullying
(Bradshaw, Waasdorp, & O’Brennan, 2013). School districts may consider providing inservice training regarding the specific antibullying policies of the district and how
teachers are expected to participate in interventions. Targeted training for school
personnel can improve their knowledge of bullying intervention skills, use of these skills.
Literature reviewed and additional research supported the claim by one of the
participants that webinars on bullying are available for educators. One online webinar
offered by Center for Safe Schools (2014) was entitled Best Practices in Bullying
Prevention: Components of Effective Practice at the School Level. The Center for Safe
Schools provides schools bullying prevention resources for effective implementation,
sustainability, and evaluation of bullying prevention programs that contribute to changes
in student attitudes and behaviour. The Center offers professional development trainings,
web-based courses, community-learning opportunities, and support to school personnel.
Many schools have adopted formal programs to prevent and reduce bullying and
were deemed successful (Erwin-Jones, 2008; Frey, Hirschstein, Edstrom, & Snell, 2010;

78
Glasner, 2010). However, this was not the case for this school. Teachers generally
expressed willing to engage in bullying prevention; however, as previously mentioned,
many claimed they lacked training, which may make them reluctant to step in or even
recognize when bullying is happening, especially when it is subtle. Barnes et al. (2012)
suggested that teachers lack of training can make the behaviors unrecognizable by
teachers. The key tenant is that the attitudes of teachers and how they perceived bullying
may be directly related to their level of training. It is a foregone conclusion that
professional development programs need to be sustained so that the educators can be
better equipped with the skills, understanding, and self-efficacy to address bullying on a
school wide level through practice and policy (Barnes et al., 2012).
Theoretical Implications
A key finding in the study was some of the teachers’ belief that a child’s home
environment, feeling insecure, peer pressure, and not being taught at home how to
socially interact were the main sources of bullying. These findings were supported by
Bandura’s (1989) social learning theory, which suggested that individuals learn by
observing others. The social learning theory emphasized the importance of observing and
modeling the behaviors, attitudes, and emotional reactions of others. Consistent with the
teachers’ beliefs, Bandura’s theory supports the idea that certain factors influence a
child’s behavior. These include the following:
1. Children learn by modeling the behavior of others and the outcome of those
behaviors.
2. Children inherit behavior traits from their parents.
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3. Social factors influence how children act because of their desire to be
accepted by peers.
4. Teasing and other bullying actions are often manifested by children who do
not have secure home and/or school surroundings (Bandura, 1989).
Bandura’s theory (1989) further suggested that children learn to become violent
when exposed to violence in early life. Environment plays a part in the reactions of
students. With Bandura’s theory used as a framework, it helped explain teachers’ beliefs
about the source of students’ behaviors who become bullies. The premise is that children
tend to imitate what they have learned, which teachers need to understand fully to address
bullying behaviors in the classroom.
Implications for Social Change
This study focused on an issue that is prevalent in the schools today - bullying.
The findings brought to the forefront that bullying does not occur in a vacuum. Unless
teachers come to the classroom with skills that allow them to establish a culture that
minimizes or avert student bullying behavior, there is likely to be an environment that is
predisposed to bullying problems. As the findings suggested, bullying is often mistakenly
perceived as only a problem between two individuals, but in reality it is a broader issue; it
is rooted in social values that allow or even promote ostracism and victimization.
Teachers are well positioned to spearhead social change that can reduce this damaging
behavior by addressing the underlying causes. The best ways to deal with bullying are to
create a climate of inclusion and to promote the learning of appropriate social skills, so
that positive behavior can emerge.
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The Department for Children, Schools, Families (2007) called for a united effort
to address and prevent bullying. As the teachers indicated, it takes an entire school
community to create an inviting school climate where everyone feels that they belong and
are safe. Working together, administrators, teachers, counselors, parents, and students can
help avert bullying in schools and make school a community of learning and positive
socialization.
Recommendations for Action
Based on the findings of the study, several recommendations for actions are
suggested. The findings indicated that teachers encouraged students to report all instances
of bullying. This was a positive approach. Teachers and students should continue to
speak up. The premise is that victims of bullying do not always report when they have
been attacked, so teaching children to report any bullying they witness is important.
The present study revealed that at least three of the interviewees were not aware
of bullying policies in the school or even in the district. The others believed that the
policies should be discussed and or reviewed other than just at the opening of the school
year. With that in mine, in order to help with bullying in the classroom, teachers need
more professional development to be able to recognize bullying before it became a major
problem. By placing bullying on the school’s agenda throughout the school year and
maybe in the district’s professional development agenda this will help not only the
classroom teacher, but it would help to educate the district and parents alike.
Recommendations are intended to support the academic success of students and
reduce bullying behaviors in the middle school population. In light of the findings, it may
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be important to involve key stakeholders in a positive dialogue to incorporate insights
and recommendations resulting from this study. With the permission of the school
administrator, I will disseminate the findings of this study among school counselors and
other teachers in an open forum (inservice education) to present teacher’s perceptions on
school bullying. Teachers and other school personnel need to have a general
understanding of bullying and how to uniformly address the issues. All teachers should
be knowledgeable about any existing specific school policies regarding bullying, its
prevention, and current and updated information. Ideally, school districts should provide
training about such policies prior to the start of each school year.
Recommendations for Further Research
DeVoe and Bauer (2010) reported that 36% to 43% of middle school students
reported being bullied at school during an average school year. Although, the literature
clearly demonstrated that bullying negative impacts students at all grade levels, more
research is needed at the middle school level to further explore and better understand
teacher awareness and involvement in the reduction of bullying. In addition to this, more
research is needed to fully explore the extent of teachers’ roles in providing the
appropriate interventions. The teachers in the study noted there were some instance of
bulling repeated by the same students. More studies are needed from the teacher’s
perspective, especially from those who cope with addressing bullying in the classroom.
Examining perspectives of bullying from school counselors is needed, especially since
the study revealed that students were referred to school counseling in every instance of
classroom bullying.
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Research literature was lacking in several other key areas, which included topics
on teacher and student bullying. Research is needed to explore student to teacher bullying
and teacher to student bullying and how these dynamics contribute to bullying in the
classroom. The premise is that much more needs to be known about teachers who bully
students and students who bully teachers. The challenge will be to find schools,
administrators, and teachers who would welcome capturing the experiences of students
and teachers in this topic.
Reflections on Researcher’s Experience
Throughout this research process, insights were gleaned on the importance of
adequate research preparation, the role of the researcher, and being confident enough to
explore the unknown. Completing this dissertation using qualitative research was a very
rewarding task, yet presented a number of challenges beginning with sorting through
hours and hours of transcripts and notes. The main task was wondering whether I was
following the right qualitative procedures trying to make sense of a lot of information.
Specifically, what I learned was there was no clear cut manner and exact method set for
reporting findings in qualitative research. My primary focus was to produce a quality
body of research and ultimately understand the underlying experiences and perceptions of
middle school teachers related to bullying behaviors of middle school students.
One of the most challenging tasks I experienced was conducting the data analysis
and dealing with personal bias. As the process continued, I learned to set aside any
preconceived ideas and thoughts in order to allow the participants’ voices to be heard.
Coding and developing categories and themes provided a framework for the data analysis
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process. I learned that to do it very well takes a lot of experience, not to mention time and
effort. However, the tasks were so rewarding and worthwhile as the findings began to
unfold.
Conclusion
The purpose of this basic interpretative qualitative study was to explore the
phenomenon of classroom bullying in middle school from the perspectives and
experiences of 10 teachers. The research questions examined middle school teachers’
experiences in bullying and strategies used to identify and effectively counter bullying in
school. Bandura’s theories of moral disengagement and social learning theory of
aggression guided and informed this qualitative research. Information was gathered from
10 purposefully selected middle school teachers who provided valuable information
about the study topic. Data analysis included coding, categorizing, and thematic analysis.
The literature and the findings suggested that school bullying is a long-standing
problem with potentially severe consequences. Because teachers spend the most time
with students while at school it is imperative for teachers to have knowledge and an
understanding of effective bullying prevention and intervention programs. In addition it is
important for school districts to regularly provide training to support teachers in such
bullying prevention and intervention roles.
Although all teachers would benefit from bullying prevention and intervention
training, the school district may want to focus more on providing training for the middle
school teachers. As many of the teachers in the study have done, it is important to
incorporate bullying prevention/intervention information into the curriculum so that
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students learn what bullying is and how they can efficiently react to the bullying
situations themselves. If both students and teachers become well educated about bullying
prevention and schools provide consistent consequences for bullying incidents, school
bullying may be reduced. Social change will be realized when teachers as well as other
professionals respond effectively to bullying incidents in schools and students are able to
enter peaceful, productive classrooms and schools.

85
References
Adams, F. D. & Lawrence, G.J. (2011, Fall). Bullying victims: The effects last into
college. American Secondary Education, 40, 8-13. (EJ951224)
Agatston, P.W., Kowalski, R., & Limer, S. (2007). Students’ perspectives on cyber
bullying. Journal of Adolescent Health, 41, S59-S60.
doi:10.1016/j.jadohealth.2007.09.003
Allen, K. P. (2010) Classroom management, bullying, and teacher practices. Professional
Educator, 34(1), 2-10. (EJ988197)
Anderson, W. L. (2010) Cyber stalking (cyber bullying): Proof and punishment. Insights
to a Changing World Journal, 4, 20-30.
Arseneault, L., Bowes, L., & Shakoor, S. (2010) Bullying victimization in youths and
mental health problems: Much ado about nothing? Psychological Medicine, 40,
723-729. (AN 000277324500003)
Athanasiades, C., & Deliyanni-Kouimtzis, V. (2010). The experience of bullying among
secondary school students. Psychology in the Schools, 47, 328-341.
Atlas ti 6.0 (2004). ATLAS.ti 6 User Guide and Reference Retrieved from
http://www.atlasti.com/uploads/media/atlasti_v6_manual.pdf
Bandura, A. (1977). Social learning theory. Englewood Cliffs, NJ: Prentice Hall.
Bandura, A. (1989). Social cognitive theory. Greenwich, CT: JAI Press.
Bandura, A. (2002). Social cognitive theory in cultural contest. Applied Psychology: An
International Review, 51, 269-290.

86
Barnes, A., Cross, D., Lester, L., Hearn, L., Epstein, M., & Monks, H. (2012). The
invisibility of covert bullying among students: challenges for school intervention.
Australian Journal of Guidance & Counselling, 22(2), 206-226.
doi:10.1017/jgc.2012.27
Bartol, C. & Bartol, A. (2005) Criminal behavior: A psychosocial approach (7th ed.).
Upper Saddle River, NJ: Pearson Education, Inc. (AN edsgel.18348311)
Battey, G. L., & Ebbeck, V. (2013). A qualitative exploration of an experiential education
bully prevention curriculum. Journal of Experiential Education, 36(3), 203-217.
doi:10.1177/1053825913489102
Bender, D., & Losel, F. (2011). Bullying at school as a predictor of delinquency,
violence, and other antisocial behavior in adulthood. Criminal Behaviour and
Mental Health, 21, 99-106.
Beran, T. & Li, Q. (2007) The relationship between cyber bullying and school bullying.
Journal of Student Wellbeing, 1(2), 24-28.
Beran, T. N. & Lupart, J. (2009) The relationship between school achievement and peer
harassment in Canadian adolescents: The importance of mediating factors. School
Psychology International, 30(1), 83-87.
Beran, T., & Li, Q. (2005) Cyber-harassment: A study of a new method for an old
behaviour. Journal of Educational Computing Research, 32, 271-272.
Berson, I. R., & Berson, M. J. (2005). Challenging online behaviors of youth: Findings
from a comparative analysis of young people in the United States and New
Zealand. Social Science Computer Review, 23, 29-38.

87
Bibou-nakou, I., Tsiantis, J., Assimopoulos, H., Chatzilambou, P., & Giannakopoulou, D.
(2012). School factors related to bullying: A qualitative study of early adolescent
students. Social Psychology of Education: An International Journal, 15(2), 125145. (AN edsgcl.289824449)
Black, S., Washington, E., Trent, V., Harner, P., & Pollock, E. (2010) Translating the
Olweus Bullying Prevention Program into real-world practice. Health Promotion
Practice, 11(5), 737-745.
Bloomberg, L., & Volpe, M. (2012). Completing your qualitative dissertation: A
roadmap from beginning to end. Los Angeles, London: Sage Publications
Blosnich, J., & Bossarte, R. (2011) Low-level violence in schools: Is there an association
between school safety measures and peer victimization? Journal of School
Health, 81(2), 110-115.
Bowllan, N. M. (2011). Implementation and evaluation of a comprehensive, school-wide
bullying prevention program in an urban/suburban middle school. Journal of
School Health, 81(4), 167-173.
Bradshaw, C.P., Sawyer, A.L., & O’Brennan, L. M. (2007). Bullying and peer
victimization at school: Perceptual differences between students and school staff.
School Psychology Review, 36(3), 363-382. Retrieved from
http://www.nasponline, org/publications/spr/index,aspx
Brewer, E., & Harlin, R. P. (2008). Bullying: A human rights and social studies
issue. Childhood Education, 84(6), 383-386.

88
Briggs, M. J., Simpson, C. G., & Gaus, M. D. (2009). A case of bullying: Bringing
together the disciplines. Children & Schools, 31(1), 40-54.
Brown-Dianis, J. (2011). How can schools create a positive culture when they treat
students like criminals? Educational Leadership, 15(3), 26-35.
Brownstein, R., (2009). Pushed out. The Education Digest, 75(7), 25 -34.
Bryn, S. (2011). Stop bullying now! A federal campaign for bullying prevention and
intervention. Journal of School Violence, 10(2), 216-224.
Campbell, M. A. (2005). Cyber-bullying: An old problem in a new guise? Australian
Journal of Guidance and Counseling, 15, 68-76.
Carran, D. T., & Kellner, M. H. (2009). Characteristics of bullies and victims among
students with emotional disturbance attending approved private special education
schools. Behavioral Disorders, 34(3), 157-159.
Carter, S. (2011). Bullies and power: a look at the research. Issues in Comprehensive
Pediatric Nursing, 34(2), 97-102. (AN 2011051814)
Cassidy, W., Jackson, M., & Brown, K. (2009) Sticks and stones can break my bones, but
how can pixels hurt me?: Students’ experiences with cyber-bullying. School
Psychology International, 30, 393-394.
Cerf, C., Hespe, D., Gantwerk, B., Martz, S., & Vermeire, G. (2011). Guidance for
schools on implementing the anti-bullying bill of rights act (P.L. 2010, c 122).
Trenton, NJ: Department of Education.
Charmaraman, L., Jones, A. E., Stein, N., & Espelage, D. L. (2013). Is it bullying or
sexual harassment? Knowledge, attitudes, and professional development

89
experiences of middle school staff. Journal of School Health, 83(6), 438-444.
(AN edsgcl.341703304)
Cohen, J. (2006) Social, emotional ethical, and academic education: Creating a climate
for learning, participation in democracy, and well-being. Harvard Educational
Review, 76(2), 201–237.
Coloroso, B. (2002). The bully, the bullied, and the bystander. New York: Harper-Collins
Publishers.
Conway, J. (2009) Implementing inter-professional learning in clinical education:
Findings from a utility-led evaluation. Contemporary Nurse (Advances in
Contemporary Nursing), 32(1–24), 193.
Cornell, D. G. (2011). A developmental perspective on the Virginia Student Threat
Assessment Guidelines. New Directions for Youth Development, 2011(129), 4359. doi:10.1002/yd.386
Cornell, D., & Mehta, S. B. (2011). Counselor confirmation of middle school student
self-reports of bullying victimization. Professional School Counseling, 14(4),
261-270. (AN edsgcl.254186758)
Craig, K., Bell, D. & Leached, A. (2011). Pre-service teachers’ knowledge and attitudes
regarding school-based bullying. Canadian Journal of Education, 34(2), 27.
Retrieved from http://ehis.ebscohost.com.ezp.waldenulibrary.org
Crapanzano, A. M., Frick, P. J., Childs, K. & Terranova, A. M. (2011). Gender
differences in the assessment, stability, and correlates to bullying roles in middle

90
school children. Behavioral Sciences and the Law, 29, 685-695. Data retrieved
from: http://ehis.ebscohost.com.ezp.waldenulibrary.org/
Creswell, J.W. (2007). Qualitative inquiry & research design: Choosing among five
approaches (2nd ed.). Thousand Oaks, CA: Sage.
Crowe, N., & Watts, M. (2012). Editorial feature. International Journal of Adolescence
and Youth, 18(1), 1-4.
Davis, S. & Nixon, C. (2011) What Students Say About Bullying. Educational
Leadership, 69(1), 20-25.
Dedousis-Wallace, A., Shute, R., Varlow, M., Murrihy, R. & Kidman, T. (2013).
Predictors of teacher intervention in indirect bullying at school and outcome of a
professional development presentation for teachers. Educational Psychology, 7.
Data retrieved from: http://www.tandfonline.com/doi/abs/
10.1080/01443410.2013.785385
Dehue, F., Bolman, C., & Vollink, T. (2008). Cyberbullying: Youngsters’ experiences
and parental perception. CyberPsychology and Behaviour, 11, 217-223.
doi:10:1089/cpb.2007.0008
DeVoe, J. F., and Bauer, L. (2010). Student victimization in U.S. schools: Results from
the 2007 School Crime Supplement to the National Crime Victimization Survey
(NCES 2010-319). Washington, DC: National Center for Education Statistics,
Institute of Education Sciences, U.S. Department of Education.

91
Dilmac, B., & Aydogan, D. (2010) Values as a predictor of cyber-bullying among
secondary school students. International Journal of Social Sciences, 5(3), 187.
Retrieved from http://ehis.ebscohost.com.ezp.waldenulibrary.org
Dracic, S. (2009). Bullying and peer victimization. Materia Socio Medica, 21(4), 217.
Retrieved from http://ehis.ebscohost.com.ezp.waldenulibrary.org
Duncan, D. R. (2004). The impact of family relationships on school bullies and victims.
London: Lawrence Erlbaum Associates, Publishers.
Edmondson, L. & Zeman, L. (2011) Making school bully laws matter. Reclaiming
Children & Youth, 20(1), 36.
Erickson, F. (2012) Qualitative research methods for science education. In Second
International Handbook of Science Education (1451-1469). Springer Netherlands.
Retrieve from http://link.springer.com/chapter/10.1007/978-1-4020-9041-7_93
Erwin-Jones, S. (2008). Dealing effectively with cyber-bullying (Protecting Children
Update, May 2008). London: Optimus Education.
Espelage, D. L., & Swearer, S. M. (Eds.). (2006). Bullying in American schools: A socialecological perspective on prevention. Oxford, UK: Routledge.
European Commission. (2008). Safer Internet Plus (2005-2008): Final evaluation.
Luxembourg: Safer Internet Programme.
Flaspohler, P. D., Elfstrom, J. L., Vanderzee, K. L., Sink, H. E. & Birchmeier, Z. (2009)
Stand by me: The effects of peer and teacher support in mitigating the impact of
bullying on quality of life. Psychology in the Schools, 46, 642-650.

92
Frey, K. S., Hirschstein, M. K., Edstrom, L.V., & Snell, J. L. (2010). Observed reductions
in school bullying, nonbullying aggression, and destructive bystander behavior: A
longitudinal study. Journal of Educational Psychology, 101, 474 -500.
Glasgow, N. A. & Whitney, P. J. (2009) What successful schools do to involve families:
55 partnership strategies. Thousand Oaks, CA, US: Corwin Press.
Glasner, A. T. (2010). On the front lines: Educating teachers about bullying and
prevention methods. Journal of Social Sciences, 6(4), 537-545. Retrieved from
Ebsco Host. (15493652)
Goryl, O., Neilsen-Hewett, C., & Sweller, N. (2013). Teacher education, teaching
experience and bullying policies: Links with early childhood teachers' perceptions
and attitudes to bullying. Australasian Journal of Early Childhood, 38(2), 32-40.
Graham, S. (September 2010). What educators need to know about bullying behaviors?
Phi Delta Kappa, 68-74.
Hargrove, K. (2010, Fall). Stop school bullying: A tale of two girls. Gifted Child Today,
33(4), 40-50. Data retrieved from
http://ehis.ebscohost.com.ezp.waldenulibrary.org/.
Harris, S., & Petrie, G. (2002). A study of bullying in the middle school. National
Association of Secondary School Principals.NASSP Bulletin, 86(633), 42-54.
Retrieved from http://search.proquest.com/docview/216035161?accountid=35812
Hatch, J.A. (2002). Doing qualitative research in educational settings. Albany, NY: State
University of New York Press.

93
Hayden, S. S. (2011). Teachers’ motivation and students’ achievement in middle school
students. ProQuest Dissertation and Theses. Unpublished.
Hazler, R. J., Hoover, J. H., & Oliver, R. (1992). What kids say about bullying. The
Executive Educator, 14, 20-22.

Hinduja, S. & Patchin, J. W. (2010). Bullying, cyber-bullying, and suicide. Archives of
Suicide Research, 14, 213. Retrieved from
http://ehis.ebscohost.com.ezp.waldenulibrary.org/Data retrieved on: August 5th,
2013.
Hoglund, W. L. G; Hosan, N. E., & Leadbeater, B. J. (2012). Using your WITS: A 6-year
follow-up of a peer victimization prevention program. School Psychology Review,
41(2). Retrieved from Academic Search Complete. (77346817)
Holt, M. K., Kaufman, K. G. & Finkelhor, D. (2009) Parent/child concordance about
bullying involvement and family characteristics related to bullying and peer
victimization. J Sch Violence, 8(1),53-57.
Humphrey, G., & Crisp, B. (2008). Bullying affects us too: Parental responses to bullying
at kindergarten. Australian Journal of Early Childhood, 33(1), 44-59.
Ihnat, L. & Smith, D. (2013) Solutions for Bullying: Intervention Training for Pre-service
Teachers. Journal of Teaching and Learning, 9(1). Data retrieved from:
http://www.phaenex.uwindsor.ca/ojs/leddy/index.php/JTL/article/view/3604

94
Jaffe, E. M. & D'Agostino, R. J. (2011) Bullying in public schools: The intersection
between the student's free speech rights and the school's duty to protect. Mercer
Law Review, 62(2), 426-430.
Johnson, B., & Christensen, L. (2004). Educational research: Quantitative, qualitative,
and mixed approaches (2nd ed.). Boston, MA: Pearson Education Inc.
Juvonen, J., & Gross, E.F. (2008). Extending the school grounds?—bullying experiences
in cyberspace. Journal of School Health, 78(9), 496-505.
Kärnä, A., Voeten, M., Poskiparta, E. & Salmivalli, C. (2010). Vulnerable children in
varying classroom contexts: Bystanders’ behaviors moderate the effects of risk
factors on victimization. Merrill-Palmer Quarterly, 56, 272-275.
Kauppi, T., & Pörhölä, M. (2012). Teachers bullied by students: Forms of bullying and
perpetrator characteristics. Violence and Victims, 27, 396-413. Retrieved from
http://search.proquest.com/docview/1022156199?accountid=14872
Kowalski, R. M. (2008). Cyber bullying. Psychiatric Times, 25(11), 45-47.
Kyriakides, L., & Creemers, B. (2013). Characteristics of effective schools in facing and
reducing bullying. School Psychology International, 34(3), 348-368. (EJ1011112)
Lamb, J., Pepler, D. J. & Craig, W. M. (2009) Approach to bullying and victimization.
Can Fam Physician, 55(4),358.
Leedy, P. D., & Ormrod, J. E. (2005). Practical research: Planning and design (8th ed.).
Upper Saddle River, NJ: Prentice Hall.
Leff, S. S., Waasdorp, T. E., Paskewich, B., Gullan, R. L., Jawad, A. F., MacEvoy, J. P.
& Power, T. J. (2010) The preventing relational aggression in schools everyday

95
program: A preliminary evaluation of acceptability and impact. School
Psychology Review, 39, 578.
Lohre, A., Lydersen, S. & Vatten, L. J. (2010) School wellbeing among children in
grades 1-10. BMC Public Health, 10, 526.
Lohre, A., Lydersen, S., Paulsen, B., Maehle, M., & Vatten, L. J. (2011). Peer
victimization as reported by children, teachers, and parents in relationship to
children’s health symptoms. Biomedical Central Public Health, 11, 1-7.
Low, S., Frey, K. S. & Brockman, C. J. (2010) Gossip on the playground: Changes
associated with universal intervention, retaliation beliefs, and supportive beliefs.
School Psychology Review, 39(4), 544-560.
Ma, L., Phelps, E., Lerner, J. V. & Lerner, R. M. (2009) Academic competence for
adolescents who bully and who are bullied: Findings from the 4-H study of
positive youth development. Journal of Early Adolescence, 29, 879.
Marsee, M. A. & Frick, P. J. (2010) Callous-unemotional traits and aggression in youth.
In Arsenio, W. F. & Lemerise E. A. (Eds.), Emotions, aggression, and morality in
children: Bridging development and psychopathology, Washington, DC:
American Psychological Association, 146.
Marshall, B., Cardon, P., Poddar, A., & Fontenot, R. (2013). Does sample size matter in
qualitative research? A review of qualitative interviews in IS research. The
Journal of Computer Information Systems, 54(1), 11-22.

96
Marshall, M. L., Varjas, K., Meyers, J., Graybill, E. C. & Skoczylas, R. B. (2009).
Teacher responses to bullying: Self-reports from the front line. Journal of School
Violence, 8, 147.
Martin, C. A., & Bush, A. J. (2000). Do role models influence teenagers’ purchase
intentions and behavior? The Journal of Consumer Marketing, 17, 441-450.
Maryland Department of Juvenile Justice. (1997). Recidivism analyses: A program by
program review of recidivism measures at major facilities for Department of
Juvenile Justice Youths Baltimore, 8. Retrieved from http://dlslibrary.state.md.us/
publications/Exec/DJS/HU9-204(i)_2011.pdf
Maunder, R. E. & Tattersall, A. J. (2010). Staff experiences of managing bullying in
secondary schools: The importance of internal and external relationships in
facilitating intervention. Educational & Child Psychology, 27(1), 122.
Mavroveli, S., & Sánchez-Ruiz, M. (2011). Trait emotional intelligence influences on
academic achievement and school behavior. British Journal of Educational
Psychology, 81(1), 123.
McDaniel, S. C., Duchaine, E., & Jolivette, K. (2010). Struggling readers with emotional
and behavioral disorders and their teachers: Perceptions of Corrective Reading.
Education and Treatment of Children, 33, 593-597.
McQuade, S. C., Colt, J. P., & Meyer, N. (2009). Cyber bullying: Protecting kids and
adults from online bullies. Westport, CT: Praeger Publishers.
Merriam, S. B. (2002). Qualitative research in practice: Examples for discussion and
analysis. San Francisco, CA: Jossey-Bass.

97
Merriam, S.B. (2009). Qualitative research: A guide to design and implementation. San
Francisco, CA: John Wiley and Sons.

Mishna, F., Cook, C., Gadalla, T., Daciuk, J. & Solomon, S. (2010). Cyber bullying
behaviors among middle and high school students. American Journal of
Orthopsychiatry, 80, 362-374. doi:10.1111/j.1939-0025.2010.01040.x
Mishna, F., Scarcello, I., Pepler, D., & Wiener, J. (2005). Teachers' understanding of
bullying. Canadian Journal of Education, 28(4), 718-738. Retrieved from
http://search.proquest.com/docview/215371716?accountid=35812
Moore, P. M., Huebner, E. S., & Hills, K. J. (2012). Electronic bullying and victimization
and life satisfaction in middle school students. Social Indicators Research, 107,
429-447. doi:http://dx.doi.org/10.1007/s11205-011-9856-z
Mouttapa, M., Valente T., Gallaher P., Rohrbach, L. A., & Unger, J. B. (2004). Social
network predictors of bullying and victimization. Adolescence, 39, 315-335.
PMID: 15563041
Mullis, R. L., Cornille, T. A., Mullis, A. K., & Huber, J. (2004). Female juvenile
offending: A review of characteristics and contexts. Journal of Child & Family
Studies,13, 205-218.
Munkvold, L., Lundervold, A., Lie, S. A. & Manger, T. (2009) Should there be separate
parent and teacher-based categories of ODD? Evidence from a general
population. J Child Psychol Psychiatry, 50(10), 1268.

98
National Center for Educational Statistics (2009) Student Reports of Bullying and CyberBullying: Results from the 2007 School Crime Supplement of National Crime
Victimization Survey. Retrieved from http://nces.ed.gov
National Crime Prevention Council (2009). Information about Cyberbullying. Data
retrieved from: http://www.ncpc.org
Nelson, C. M., & Jolivette, K. (2009) Positive behavioral interventions and supports in
alternative education settings. Encyclopedia of Special Education: A Reference for
the Education of Children, Adolescents, and Adults with Disabilities and Other
Exceptional Individuals.
Newgent, R. A., Lounsbery, K. L., Keller, E. A., Baker, C. R., Cavell, T. A. &
Boughfman, E. M. (2009) Differential perceptions of bullying in the schools: A
comparison of student, parent, teacher, school counselor, and principal reports.
Journal of School Counseling, 7, 38-45.
Nuijens, K. L., Teglasi, H., & Hancock, G. R. (2009). Self-perceptions, discrepancies
between self- and other-perceptions, and children's self-reported emotions.
Journal Psychoeducational Assessment, 27, 477-493.
O'Brennan, L. M., Bradshaw, C. P. & Sawyer, A. L. (2009) Examining developmental
differences in the social-emotional problems among frequent bullies, victims, and
bully/victims. Psychology in the Schools, 46(2), 107-120.
Olweus Bullying Prevention Program (2011) The world’s foremost bullying prevention
program. Hazeldon Foundation.

99
Olweus, D. (1980). Familial and temperamental determinants of aggressive behavior in
adolescent boys: A causal analysis. Developmental Psychology, 16, 644-660.
Olweus, D. (1993). Bullying at school: What we know and what we can do. Cambridge,
MA: Blackwell.
Olweus, D., & Limber, S. P. (2010). Bullying in school: Evaluation and dissemination of
the Olweus bullying prevention program. American Journal of
Orthopsychiatry, 80(1), 124-134.
Patchin, J. W., & Hinduja, S. (2010). Cyberbullying and self-esteem. Journal of School
Health, 80(12), 614-621.
Pozzoli, T., & Gini, G. (2010). Active defending and passive bystanding behavior in
bullying: the role of personal characteristics and perceived peer pressure. Journal
of Abnormal Psychology, 38, 815-827. (EJ891245)
Raskauskas, J. & Stoltz, A. D. (2007) Involvement in traditional and electronic bullying
among adolescents. Developmental Psychology, 43, 569-577.
Rigby, K., & Bauman, S. (2007). What teachers think should be done about a case of
bullying. Professional Educator, 6, 6-8.
Rigby, K., & Smith, P. K. (2011). Is school bullying really on the rise? Social Psychology
of Education: An International Journal, 14, 441-455. (AN edsgcl.274592207)
Rosen, L., Underwood, M., Beron, K., Gentsch, J., Wharton, M., & Rahdar, A. (2009).
Persistent versus periodic experiences of social victimization: Predictors of
adjustment. Journal of Abnormal Child Psychology, 37, 698-700.

100
Salmivalli, C. (2010). Bullying and the peer group: A review. Aggression & Violent
Behavior, 15(2), 116-123.
Sbarbaro, V., & Smith, T. (2011). An exploratory study of bullying and cyberbullying
behaviors among economically/educationally disadvantaged middle school
students. American Journal of Health Studies, 26(3), 139-151.
Scheithauer, H., Hess, M., Schultze-Krumbholz, A., & Bull, H. (2012). School-based
prevention of bullying and relational aggression in adolescence: The
fairplayer.manual. New Directions for Youth Development, 2012(133), 55-70.
doi:10.1002/yd.20007
Sela-Shayvitz, R. (2011). It’s not just dealing with the bullying student; rather it’s also
their parents: Teachers’ perceptions of self-efficacy in dealing with parents of
bullying students and victims. Journal of Education Research, 5(1), 7-24.
Sijtsema, J., Veenstra, R. Lindenberg, S. & Salmivalli, C. (2009). Empirical test of
bullies’ status goals: Assessing direct goals, aggression, and prestige. Aggressive
Behavior, 35, pp. 62-68.
Slaby, R., Wilson-Brewer, R. & Dash, K. (2011) Aggressors, Victims, and Bystanders.
Sewickley, PA: Education Development Center, Inc.
Solomon, P. (2004). Peer support/peer provided services: Underlying processes, benefits,
and critical ingredients. Psychiatric Rehabilitation Journal, 27, 392-400.
Stansberry-Brusnahan, L. & Neilsen-Gatti, S. (2009) Schoolwide Positive Behavior
Supports: Empowering parents to participate fully. Exceptional Parent, 39(9), 3045.

101
Strohmeir, D., & Noam, G. (2012). Bullying in schools: What is the problem, and how
can educators solve it? New Directions for Youth Development, 10. 45-50.
Tarde, G. (1969). Gabriel Tarde on communication and social influence. Chicago, IL:
University of Chicago Press.
Terry, T. M. (2010). Blocking the bullies: Has South Carolina's Safe School Climate Act
made public schools safer? Clearing House, 83(3), 96-100. (AN
edsgcl.226671012)
Thomas, B., Bolen, Y., Hester, J. & Hyde, L. (2010) Perceptions of bullying in a dated
over-crowded school setting. RJES, 3(7), 79-95.
Thunfors, P., & Cornell, D. (2008). The popularity of middle school bullies. Journal of
School Violence, 7(1), 65-82. (EJ841309)
Toppo, G. (2009). 10 years later, the real story behind Columbine. USA Today. Retrieved
from http://www.usatoday.com/news/nation/2009-04-13-columbine-myths_N.htm
Trochim, W. M. K. (2006). Threats to conclusion validity. Retrieved from http://
www.socialresearchmethods.net
Twyman, K., Saylor, C., Taylor, L. & Comeaux, C. (2010) Comparing children and
adolescents engaged in cyberbullying to matched peers. Cyberpsychology,
Behavior & Social Networking, 13(2), 197-200.
Vannini, N., Enz, S., Sapouna, M., Wolke, D., Watson, S., Woods, S., Dautenhahn, K.,
Hall, L., Paiva, A., Andre, E., Aylett, R. & Schneider, W. (2011) Fear Not!: A
Computer-Based Anti-Bullying Programme Designed to Foster Peer Intervention.
European Journal of Psychology of Education, 26(1), 33-38.

102
Vaughn, M. G., Qiang, F., Bender, K., DeLisi, M., Beaver, K. M., Perron, B. E. &
Howard, M. O. (2010) Psychiatric correlates of bullying in the United States:
Findings from a national sample. Psychiatric Quarterly, 81(3), 189-198.
Viding, E., Simmonds, E., Petrides, K. V. & Frederickson, N. (2009). The contribution of
callous unemotional traits and conduct problems to bullying in early adolescence.
Journal of Child Psychology & Psychiatry, 50, 476-488.
Wang, J., Iannotti, R. & Nansel, T. (2009) School bullying among adolescents in the
United States: Physical, verbal, relational, and cyber. Journal of Adolescent
Health, 45, 371-375.
Wolfe, D. A., Crooks, C. V., Chiodo, D. & Jaffe, P. G. (2010). Child maltreatment,
bullying gender-based harassment, and adolescent dating violence: Making the
connections. Psychology of Women Quarterly, 33, 22-26.

103
Appendix A: Interview Protocol
Time of Interview:
Date:
Place:
Interviewer: Sareta Brown
The following interview questions will be used to guide the line of interview questioning:
Thank you for participating in this interview.
1. What acts of bullying have you personally identified or were reported to you by
students in your classroom or school?
2. What actions did you take when these acts occurred? Were they effective?
3. What types of bullying do you believe are more prevalent in middle school?
4. What do you believe is the major source of bullying?
5. Can you explain the school policies (if any) for teachers handling and reporting
bullying?
6. What type of bullying policies are in place at your school in the management of
school bullying?
7. What type of professional training or development have you had on the topic of
school bullying?
8. What actions would you recommend for teachers to avert or prevent bullying?
What action would you recommend for students to avert or prevent bullying?
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Appendix B: Informed Consent Form
You are invited to take part in a research study of the Teachers’ Perspectives of
Classroom Bullying in Middle School. You were chosen for the study because of
your knowledge and experience on the subject matter. This form is part of a
process called “informed consent” to allow you to understand this study before
deciding whether to take part.
This study is being conducted by a researcher named Sareta Brown, who is a doctoral
student at Walden University.
Background Information:
The purpose of this basic interpretive qualitative study is to explore and understand the
perspectives of phenomenon of bullying in middle school from the perspectives of
teachers.
Procedures:
If you agree to be in this study, you will be asked to:
• Meet with the researcher at a mutually agreeable location for a duration of
approximately 1 hour.
• Participate in an informal and conversational interview
• Feel free to refuse to answer any given question.
• Participate in an interview that will be audio-recorded for later transcription and
analysis, and in which the researcher will take field notes.
• Agree to discuss the results of research with the researcher, either by telephone or
in person.
Voluntary Nature of the Study:
Your participation in this study is voluntary. Your decision to participate will be
respected and no one at Walden University will treat you differently if you decide
not to be in the study. If you decide to join the study now, you can still change
your mind during the study. If you feel stressed during the study, or for any other
reason, you may stop at any time. You may skip any questions that you feel are
too personal or, for whatever other reason, you decline to answer.
Confidentiality:
Any information you provide will be kept confidential. The researcher will not use your
information for any purposes outside of this research project. Also, the researcher
will not include your name or anything else that could identify you in any reports
of the study. Say here, too, that information on each person will be reported in the
aggregate. You will want to quote people, but can do that by using fake names or
number designations. Tell what you will do and how you will do it here. This
means that you cannot list specific job titles, either.

105
You also need to write on this form (and in the body of your proposal) that you will
protect all electronic data and notes in a locked file cabinet in the closet of your
home office (or wherever you decide), and that you are the only person who will
have access to the key. Say, too, that it will be locked for a period of seven years,
at which time it will be destroyed.
Contacts and Questions:
You may ask any questions you have now. Or if you have questions later, you may
contact the researcher via email. If you want to talk privately about your rights as
a participant, you can call Dr. Leilani Endicott. She is the Walden University
representative who can discuss this with you. Her phone number is 1-800-xxxxxxx, extension xxxx. Walden University’s approval number for this study is:
The researcher will give you a copy of this form to keep.
Statement of Consent:
I have read the above information and I feel I understand the study well enough to make a
decision about my involvement. By insert signing below, I agree to the terms
described above.
Printed Name of Participant
Date of consent
Participant’s Written or Electronic* Signature
Researcher’s Written or Electronic* Signature

Electronic signatures are regulated by the Uniform Electronic Transactions Act. Legally,
an "electronic signature" can be the person’s typed name, their email address, or
any other identifying marker. An electronic signature is just as valid as a written
signature as long as both parties have agreed to conduct the transaction
electronically.
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